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ABSTRACT 


The purpose Of 1his “study was to conduct a 
comprehensive summative evaluation of the Spring Session 
for Seniors program at the University of Alberta. ‘The 
program had been operating for seven years under the 
Sponsorship of. the Faculty of Extension and the Office 
of Special Sessions. The evaluation was requested by the 
Advisory Committee for the program. 

An interactive evaluation model drawing from 
Stake's concept of responsive evaluation was used to guide 
the evaluation process. Ongoing negotiations between the 
evaluator and the evaluation audiences served to identify 
the concerns and issues which provided the focus of the 
evaluation. These were translated into the following 
major research questions: 


du Wie 2S (the siature Ot ithe oorane Session «or 
Seniors program? 


2. What have been the impacts of Spring Session 
for Senrors? 


5 Via Leathe mature Om participatronain 
Spring Session for Seniors? 


The study used a convergent approach to data 


collection in that information was derived from a number 
of sources, at different points in time using several 
techniques. The major data collection techniques used 
in the study were: a survey of past program participants, 


focused interviews with current participants, interviews 


with key informants and document analysis. Analysis of 


iv 


data sought to describe the program in terms of the process 
and the impacts and to respond to the research questions. 
Program strengths and weaknesses were identified and 14 
recommendations were presented centering around: continua- 
tion and expansion of the program, the development of a 
program philosophy, goals and objectives, the coordination 
of programming with other institutions and the use of 
innovative modes of learning. On the whole, the program 
was judged by the evaluator, the participants and the key 
informants to have been exceedingly successful and wortn- 


while. 
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CHAPTER | 


STATEMENT OF, THE PROBLEM 
Introduction 


Program evaluation is an important but often 
neglected component of the program planning process. There 
has been a tendency among program planners to emphasize the 
more visible aspects of the process - planning and imple- 
mentation - to the detriment of such crucial activities as 
needs assessment and evaluation. for a variety of reasons 
such as fiscal constraints and lack of trained personnel, 
many program evaluations have been poorly designed and 
have neglected to consider the purposes of evaluation 
research. Furthermore, evaluation has frequently been 
undertaken as an external activity with little relevance 
to ongoing program planning. 

During the past two decades however, efforts to 
develop systematic approaches to program evaluation have 
increased as the benefits of constructive evaluation have 
been recognized (Attkisson, 1978; Guba and Lincoln, 1981). 
This trend can be attributed in part, to funding ‘constraints 
On social and educational programs and the resulting 
demand for increased accountability with regard to program 
delivery. In order to make informed decisions regarding 
the future of any program, administrators and managers 
need to have some indication of the program's worth. Such 


was the case with the Spring Session for Seniors program. 
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Background 


ee ene 


In 1975, the University of Alberta. initiated 
Spring Session for Seniors to provide a unique learning 
Opportunity for senior citizens. The program was modelled 
after a similar program at the University of British 
Columbia instituted the previous year. 

Spring Session for Seniors was sponsored jointly 
by the Department of Extension and the Office of Special 
Sessions. An Advisory Committee comprising representatives 
from the community and the university was formed to assist 
in planning and implementing the sessions and to provide 
input to policy directions. Funding has been provided 
each year by the Department of Advanced Education and 
Manpower of the Alberta government. 

The target population for this program includea 
all Alberta residents over 60 years of age and their 
spouses. Transportation and accomodation were provided 
for those participants residing outside Bdmonton. 

While the major focus of Spring Session for 
Seniors was on general interest courses, participants 
were encouraged to attend credit courses either as auditors 
or as credit students. The program also featured various 
opportunities for social interaction. 

Since the program began in 1975, a number of 
changes have been incorporated; however, for the most 
part, these changes have been minor and have had little 


impact on the essential nature of the program. 


iA’) 


vn 7 
Y 7) 
fi Ee 
ao er 
hetaetiiar 
tlaracl supe m ie 
balision eaw = sryorg on haesiire: gore . 
t : 7 : ois ee Y = 
éatzinxk Se digser iat add té8 mezEO" 
i a bas” 
; err . auoivesg ens ‘f 
f ’ ioue ase stoine2 201 coon 
T) @g DOS Mos eske 2 
J > nrtefigacs o933 Lim ¥ pe eva ah 
21. 
nf pew yiiatevins efi beer ud teem ods 
2 re > 
‘\ 7) o + - i ows b > 
d A. ce e * . ensign 5 al et ae 
“4 art n >* sae Me 7 
sl A - Lad oS koe 43x PES | “a 
san 
- a - . ia 
E TROUHE 3 we ) ineuttsqsG eft wd Sasy Bal 
ee 
~ine sven B2itedlA es7 Te Sewoane 
$0 6 rae eter oat 
EB ope : fpsbless 62468 
z7ent 3 tes TocenetT 6<7an 
ow 4 hn 2 z i¢ sia . } rs ¥S7 A848 "] s2ont 
ee é 5 whic 
i Ssetwos Juetes si2%6h mO eew aacki 
eSsINGD Jivcer1s | } - Sopearcone ¢ 
2a meiso%w i'l afteebutse 3 fete 
notiopatesal ialsoe 167% as6toigue 
ai saped netact edy ecaks 
+ 1ot ,tevewod pbeletoqiosal mead evan as; 
; ¥ 
+ im. a 
= aa Sti VB DTe2 FORA Aese Ven asaned> ‘nee . 1 he 
7 a 
,4 - oh] 4 4 + u vu 
-ustRow gd? to eteten telggegee et? AG Be 


7. i, 


Statement of Purpose 


The Spring Session for Seniors program has now 
been in operation for seven years. Brief evaluations of 
the program have been carried out on an annual basis for 
the purpose of ongoing planning. While these evaluations 
yield very useful information in terms of demographic data 
and potential areas for improvement, they do not provide 
an in-depth view of the program and its impacts. In order 
to determine the effectiveness of Spring Session for 
Seniors and to make informed decisions regarding its 
continuation, termination or future development, the 
Advisory Committee for the program requested that a more 
extensive evaluation be undertaken. The purpose of this 
research was to conduct a comprehensive, summative 
evaluation of this program, providing the information 
required by ine Committee to guide its future decision- 


making. 


FOCUS Of the Study 

There vare numerous approaches to vconducting 
evaluation research. Selection of the most appropriate 
approach depends upon a variety of factors such as the 
type of program, the purpose of the evaluation, the 
intended audience of the study and the resources available. 
The primary audience of this evaluation was the Advisory 


Committee for the Spring Session for Seniors. To reflect 
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the particular concerns of this committee and other 
audiences while providing the most valuable information 
for decision making, the study utilized a broad-based 
approach addressing tne following questions: 
1, What: is the nature of the Spring Session -for 
seniors program? 
a) What are the major features? 
b) What changes have taken place in the program 
Since it was initiated? 
G) What. were, the original goals and objectives 
and how have these changed? 
d) What resources have gone into the program? 


Grundine .statmine. artic ante pron cen) 


e) What have the costs of the program been? 
f) Has the program been satisfactory in terms of: 


- fees? 
- admission policies? 
~ SOCIAL BCuVvi ties? 
g) What should the nature of the future offerings 
be? 
2. What have been the impacts of Spring Session for 
Seniors? 
a) Has the program been successful in meeting its 
goals and objectives? 
b) Has the program been successful in meeting the 
needs of participants? 
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c) What personal and educational impacts has the 
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program had on participants? 


Q, 
a 


Is there any relationship between personal 
impacts and specific courses? 
ae Woet Lethe nature ‘of artic pati onan p rine 
SeSsLon for Seniors: 
a) What are the factors which influence partici- 
pation and non-participation? 
b) How adequately has this program reached the 
target population? 
Gawre there barrvers to participation in this 


program and-im “so, waat “are’ they? 


Delimitations 


In evaluating a program of this magnitude, there 
is a danger in attempting to deal with too many aspects, 
thus jeopardizing the quality of the study. While it is 
the position of this researcher that evaluation should 
deal with a total program, the importance of delimiting 
the research must also be acknowledged. The following 
delimitations reflect the views of the researcher regard- 
ing the appropriate foci for evaluation as well as the 
constraints on the study in terms of time and resources: 

1. The study did not evaluate individual courses or 
instructors in the program. 
2. The study did not evaluate individual learning. 
5, ine study cid not Guplicate questions included in 


previous annual evaluations. 
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4, The study did not deal with instructors as an 


evaluation audience nor were instructors surveyed 
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Definitions 


The following 


rescarcher will be used 


WeLMomuneaervndualLsh percevaions. of 
therrvrinvolvementeim vat trather 


a0nval Soreouserved sochavEnors 


definitions as developed by this 


a The Study. 


Audience - refers to the eventual recipients of the 


evaluation results - those groups or individuals 


widevave raevested. imtenestaimtime evaluation 


(these may include administrators, funding 


sourcéstestaiiiiestudents, the general public, 


etea) 


Intended audience - will be used interchangeably with the 


term "audience". 


Primary audience - refers to the client of the evaluation: 


the group or individual who requested that the 


evaluation be undertaken. 
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CHAPTER 2 
REVIEW OF RELEVANT LITERATURE 


This research is concerned with the evaluation 
of a continuing education program for older people ina 
University setting.) «However,.this~topic is.toe specific 
to have generated its own body of literature. In reviewing 
the literature related to this study, those areas pertain- 
ing directly to the research topic will be addressed. 
Specifically, thesfollowing areas will be reviewed: 

1. Hvaluation - in this section, evaluation 

Weill. pes COnsacered ineterms.of.i7tsi Historical 
development and current status. Several of 
the issues pertaining to evaluation research 
will be discussed. 

2.ywueucation) for, Older People - the educational 

needs of older people and the availability 
of university. programs for:-older people will 
be reviewed in this section. 

%. Evaluation of Non-Traditional Programs - 

this final section will discuss evaluation 
as it pertains to non-traditional education 
in general and specifically to university 


programs for older adults. 
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Bvaluation 


Historicals.bevelopmentsofoEvaluation 


The concept of formal evaluation has a len 
PREtOry. “Hs carly *"asrecoo B.0., the emperor Of China is 
said to have instituted evaluation procedures to determine 
the proficiency of his officials (Merwin, 1969). However, 
little is known about the development and use of evaluation 
until the late 1800's and early 1900's when standardized 
testing of school students became widespread. Joseph Rice 
and Robert Thorndike are widely credited with having 
initiated the development and use of standardized achieve- 
ment tests (Worthen and Sanders, 1974; Merwin, 1969). 
For several decades following their contributions to this 
area, new techniques of testing proliferated and evaluation 
became virtually synonymous with the standardized measure- 
ment of individual abilities and achievement. Thus was 
formed an enduring bond between evaluation and measurement 
which has had a profound impact on evaluation theory and 
rect rCe Vice? the present time, As noted by Worthen and 
Sancerse, “Historically, formal evaluation has been very 
ene associated with the measurement tradition in 
psychology and education. In “fact, even today one finds 
that many writers see little discrimination between the 
processes of measurement and evaluation" (1973, p.2). 

The work of Ralph W. Tyler in the 1930's and 


1940's provided the first real impetus for change in 
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evaluation thought. Through evaluation of the Hight-Year 
Study (Smith and Tyler,-1941) the. focus of evaluation.was 
Changed from the measurement of individual performance to 
the appraisal of curricula based on behavioral objectives. 
The influence of Tyler's contributions on subsequent 
evaluation cannot be overestimated (for further elaboration 
beat yler\s approach see rCnapter 4). 

The 1960's were characterized by dissent regarding 
evaluation practice and by demands for new and more 
effective evaluation,approaches, (Guba,and. Lincoln, 1981; 
Wetihenyonewconders. 619/75) -aycronbach,/ in,1963, made 
several important pronouncements regarding the state of 
evaluation research. He argued that evaluation should 
Preovidscosiutormationewhich would besoft,maximumnauridity to 
decision-makers. Cronbach further asserted that "evalua- 
tion needed to focus on ways in which refinements and 
improvements could occur while the course was in vrocess 


of development! (Guba.and. Lincoln, 1981). .Finaliy,. he 


Hac. been.so.popular unzilyihat time. 

Similarly, Taba and Sawin (1962) pointed out 
several deficiencies which characterized existing evalua- 
Lions practice.» They .partecularlyyobjected to the focus of 
evaluation which had traditionally been on the end product 
of learning rather than on the process. "Together with 
Cronbach's work, Taba and Sawin's ideas were a major shift 


in the focus of evaluation from the outcomes of learning to 
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the process of learning" (MacKay and Maguire, 1971, p. 8). 

In 1967, one of the most influential treatises 
ever to be written on the subject of evaluation was 
puolished by Michael Scriven. The major contribution of 
scriven was the clarification of a number of controversial 
issues inherent in evaluation research (Guba and Lincoln, 
1961; Mackay “and "Maguire vw +297 4)-s- JA “ertic Tal distineti on 
Was made by Scriven between the roles and the goals of 
evaluation, goals being attempts to answer certain 
questions about the worth of a program and roles referring 
to “the Waritous "purposes of “evaluation (Scriven f°1967). 
WLenin “the “concept “of roles; Seriven further -distingurshed 
between "formative" and "summative! evaluation, a dis- 
tinction which had far-reaching effects on evaluation 
research (see Chapter 43 for a discussion of this dis- 
tenctten) 2* Moreover." Scriven argued that “efirective 
evaluation required that value judgements be made regarding 
tae worth of tne *erogram-or ~curriculum-beinms “examimed 
(Scriven, 1967). These ideas and others proposed by 
Scriven constituted a distinct advance in the field of 
evaluation research and, according to MacKay and Maguire, 
had ''the greatest single influence on the field of 


curriculum evaluation" (L971, "“p. TO)}. 


Faced with the challenges raised by these an 


O, 


other critics, evaluators were forced to consider the 
state of their art. The response of the evaluation 


community to these challenges was an abundance of new 
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approaches to evaluation research. Among the models which 
appeared in the literature in the late 1960's and early 
1970's were those proposed by Stake (1967), Stufflebdeam 
(1967), Provus (1969), Hammond (1969), Alkin (1969), 
eoriven? (197c) "and @vsner (l97>5).° The’ discussion of 
models in Chapter 3 will elaborate on several of these. 
Despite the availability of a wide variety of 
new evaluation models, evaluation research in the 1970's 
continued to be marked by ambiguity and dissent. Worthen 
ana sanders indicate’ that, ‘the early 1970's saw evaluation 
Dropleus ana Needs Stil. far OUtstripping tne solutions 
which had been developed and disseminated" (1973, p. 8). 
the Pi Delta “appa Commission on EValuation® (L971) 
concluded that evaluation was "seized with a great illnes" 
(in Worthen an@ Sanders, 1973; p. 8). ~Among the defi- 
Ciencies of evaluation which they listed were: 
a) lack of adequate evaluation theory 
Op .38Ck Of speci Cation~of, the types of 
evaluative information which are most 
heeded. 
c) lack of appropriate instruments and designs 
d) lack of good systems for organizing, 
processing, and reporting evaluative 
information, and 
e) lack of sufficient numbers of well- 
trained evaluation personnel. 
(in Worthen and Sanders, 4975, pb. 6); 
Despite these somewhat negative pronouncements regarding 
the state of evaluation, it should be remembered that 
there were also many positive elements to be considered. 


Several important concepts had been clarified and in 


general, considerable progress had been made toward 
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develoving useful evaluation approaches and methods. 


From its tentative beginnings in the late 19th 
century, formal evaluation has grown into a major fleld 
of enquiry. The area is supported by a large and very 
diverse body of literature. Moreover, several professional 


journals are published regularly in the area and researct 
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entres for the study of evaluation have been established. 
In keeping with the measurement tradition in evaluation, 
a large proportion of the available publications on 
evaluation deal specifically with the purposes, design 
and use of achievement tests. For the most part, these 
are aimed directly toward teachers and school administrators. 
The literature dealing more generally with 
evaluation research revolves primarily around the major 
issues facing evaluation research and the presentation of 
various evaluation approaches. Clearly reflected in the 
literature is the uncertainty and lack of consensus which 


al; 


continue to confound the area. Parlett and Hamilton 
referred to this situation in 197e when they commented 
that, "confusion is engendered as rival proposals, models 
and terminologies are voiced and then rapidly countered" 
(pe. 2). A decade later, the situation seems to have 
changed little as evidenced by Ricks' statement that, 


"there are no single salient truths about evaluation; 


Bhere 26 COniusion about what it is and how to: do Lt; 
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tnere ws. fear sion wl tSetneu veollitys.andpsoratany,, here 
is false hope in. its promise" (1981,.p. 4). «sie remainder 


of this section will deal witn the following evaluation 


issues: 
a) what ts evalustion? 
b) why evaluate? 
cy) how should evaluation be done? and 
dad) ‘how shoulda evaluation results be used? 
What LS Value clon? Petveview OL the literature reveals 


that there are numerous ways of responding to this question 
Woicw. aayeturn, Lead Tone wilde Variery Of déefinivions. 
Some writers answer the question initially in terms of 
What evaluation is not. Worthen and Sanders OU Sabor 
example emphasize that evaluation and research differ in 
terms of purpose, the purpose of research being to add 
something new to existing knowledge and the purpose of 
evaluation being to determine the effectiveness of some- 
thing which already exists. Guba and Lincoln (1961) “point 
Out that evaluation differs substantially from measurement 
imetiat 2f le much. broader im scope. 

Another way of viewing evaluation is in terms of 
its place Within the realm of disciplined inquiry. Worthen 
and Sanders (1974) for example, suggest that educational 
evaluation belongs primarily in the realm of empiricism 
with some overlap into historical and philosophical inguiry. 
More specifically, evaluation may be defined as it relates 
to a particular paradigm of enquiry such as the classical 
research paradigm or the anthropological paradigm (Parlett 


and Hamilton, 1972: Guba and Lincoln, 1981; 
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While evaluation definitions considered as a 
whole encompass a remarkably wide range of activities, 
viewed separately, these definitions tend to be very 
Ijmited.in,scope. Such definitions restrict the purpose, 
the approach and the methods of evaluation and often 


BoPeectha varticularta sec piinary bias. Thus evaduation 


as a cost-benefit analysis, as the measurement of learnir 
Or as the assessment of goal-achievement depending upon 
Pree ccuoOl Of LoOUucnY Irom whien the detini tion is Gerived 
An example is provided. by Rutman's definition of evaluation 
PriGuwove ces chat MVvallavlom cesearcl is a” process Or 
applying scientific procedures to accumulate reliable and 
valid evidence on the manner and extent to which specified 
activities produce varticular effects or outcomes" (1977, 
Ga toe TPlLOr pert rl OnwasiM Lar.y Limi ee vse. coupe "Oy 
pUesesring naw, “ite process Of evaluation is essentially 
the process of determining to what extent the educational 
opjectives aré actually being realized" (in Guba and 
PIES Olellige ik Od 5a De 2h hte 

However, there are a few writers who offer 
broader definitions of evaluation allowing for a more 
comprehensive approach to evaluation research. Hampton's 
definition of evaluation, for example, is "to determine 
the effectiveness of an educational program" (1973 


Parlet. anu ganilton (i972) implicitly Gefine eva 


pa BG OF an 


fe 
Cx 
00) 
a 
} 
@, 
+B) 


as the illumination of a program as a whole in terns of its 
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rationale, evolution, achievements, operations and 
Srrettcultics, octane 1c, also Lnplies a 1OUu1ssic 
definition of evaluation when he suggests that an evalua- 


eLOn SiOulLad*iOCcus On the Concerns and issues Of the 


audiences. 


why wuValuate? Much of the impetus for evaluation research 
in the last two decades has come from demands for greater 
BcCOunmioblwity. “The raroneve is .vnat the eifectiveness 
and efficiency ofa program or curriculum can be demon- 
Strated by evaluation. Faced with declining funds and the 
failure of numerous programs, administrators and program 
planners have come under increasing pressure to evaluate 


their programs (Gurel, 1975; Rossi et al., 1979; Attkisson 


we 


Pie eo op theneand poanders. 11975). Thi ees 
Per ci lar lyugbrue jon psocia | programs. in When eer ciency 
and fiscal accountability appear to be key objectives 


vs 


(Resst etal 1979. -atrhisser et al., 1978; Boen, 197 
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(iyeus and Solin, in a description of the evaluation 


process in a community nm 


O 


ntal health centre, point out 
that, "Generally, research and evaluation...are seen as 
tools 107 OCulaiiine jreater elirtiency im centre programs'' 
(1976, p. 98). 

Within the schools and social agencies however, 
attempts at program evaluation have not been met with 


total acquiescence. Weiss (1972) refers to the "remarkable 


resistance" of organizations to evaluation information and 


- 
iar 5 Or 


~~ & 


3 B ; =< } a, ; 
. a i 7 
s : * vv 7 
o = i _ =~ ns . : Ms 
TQ Bi aut £ ons. 76 ut we 
e. n pal ’ - 


et eo: cums, 


- 
* 
; 
‘ 
e - 
mJ 
* 
73: 
x 2 
oe 


sj os} Aa 
met bie tiaeoaes we 


4 


= 


eo ae 


4 
L8h¢ 
‘ i) w 
J i 
< 
2 
ay 


wo Niesinagae 3a F 


he 


inp wm mz 


ai Sia i 


, clog iat ae i; 


= 30° 4 
ae 


ia 
4 ’ 
on 


iiatesds +0% aloe 


n ,Viievenen" 

“(8S ag: 2OSe 
a ‘i 
<etnong 1a. ay mas 


, otfade edope Ms 7.) 


Attkisson et al. observe that, "evaluation is generally 
perceived as a critical, subjective and externally imposed 
requirement" (1978, p. 3}. From a somewhat different 
perspective, however, Rutman points out that "evaluation 
research is becoming increasingly accepted as a useful 
iiputetor i planniwe land policy-making a (29772 popsels). 

Depending on the particular definition which it 
is given, evaluation may have various purposes. Among 
the major purposes which are mentioned in the literature 
are: 

=SlLo%deternminesprogramistrengthscand «weaknesses 

- to identify reasons for success or failure 

=nectprovide cinformation for idecision-naking 

- to determine the extent to whicn program 

objectives are being met 
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How Should Evaluation Be Done? TLS Mea TOrLUy of Literature 


one and can be viewed as incorporating two Ll 
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a) the overall strategy or approach of the 
evaluation 


b) the specific design or methodology chosen. 
While these two levels are generally dealt with as 
separate entities, there are some writers who have 


combined the two into a technical or "cookbook" approach 


4 


to evaluation in which the process is described in terms 
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of a series of specific steps. Approaches to evaluation 
research will be discussed in the section on evaluation 


will 
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models in Chapter 43. The remainder of this s 
deal witn evaluation methodology. 

Perhaps the most contentious issue in evaluation 
research is the selection of appropriate methodological 
approaches. Evaluation research has traditionally 
employed the quantitative methods dominant in social 
Science and Lediica li Oualececearcny COOkK.and. Reichardt, 1979; 
Meee space 2 2-C! boon. wo ow or lett and Pamilton, 41972). 
The classical experimental design, the quasi-experimental 
design, objective tests and sample surveys have provided 
the predominant methodological approaches for evaluation 
(Cooksand-Reichardt, 1979)... During, the last decade, 
however, controversy has arisen over the exclusive use of 
these methods in evaluation researcn. the debate over 
the relative merits of quantitative, and qualitative methods 
teenot, Of Course, confined, to the field of evaluation, 

The controversy, in fact, originated with the dissatis- 


5 


faction with quantitative-experimental methods within the 
social sciences as a whole and subsequently "spilled over 
into evaluation research! (Campbell, 1979, p. 49). 

This debate centering on the methodology of 
evaluation has generated a number of polarities which are 
used to define the issue. Some writers place the 
discussion within the broader perspective of paradigms of 


4 + f 35 cM (3 He) + : nat wr f ly +h Co ww no 
inquiry. According to Reichardt and Cook, these writers 
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"View the debate not merely as a disagreement over the 

relative advantages and disadvantages of qualitative and 
quantitative methods but as.a fundamental clash betwee! 
methodological paradigms" (1979, p. 9). Thus, Parlett 


and Hamilton contrast the “"classicat™ or “Agrrcultural- 


botany" paradigm with the "social-anthropology" paradign. 


buea ana bancoln (l9aly rerer=co che ‘naturalistic as 
Opposed to the "scientific" paradigm and Reichardt and 


Cook contrast "qualitative™ and "quantitative! paradizms. 
This view of opposing methodological approaches has led 
Pariert eo rami ton (1.972) vo reter to the "dominant" 
fouemtitative) and “alternarive™ qualitative, paraci ems 

Regardless of the terminology used, the debate 
essentially comes down to one of a qualitative versus a 
Quantitative methodological stance and this indeed is now 
most writers refer to it (Cook, Cook and Mark, 1977; 
Plener, Loo, Gute and Tincoin, L9ol4 ©raveon, 19505 Willis, 
#976). (he essence OF the distinction between these two 
approaches is extremely complex and can be traced to "the 
classic argument in philosopny between the schools of 
realism and idealism, and their subsequent reformulations"! 
(Piletesa, L979, B. 5a). While it is far beyond the “stone 
of this research to deal with the philosophical bases of 
the metnodological stances, some of the major points 
relating to quantitative versus qualitative methodologi 
Will be discussed. 
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Many evaluators continue to adhere to the view 
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that a quantitative methodological approach, particularly 
as represented by the controlled experiment is the only 
appropriate approach to evaluation research (Cook et al., 
7 Orr rs and Frve=Cr en, 1976; ROSS ev alt. 19795 
Rutman, 1977). Evaluation, according to these writers, 
Seoul aim 10r OO Vee tavecy, reliability and valiaivty, 
should yield quantitative, replicable data and should be 
peneralizable beyond the particular situation. The pro= 
ponents of this approach seldom attempt to justify its use 
Or to give credence to an alternative approach. Indeed 
me quantitative "Sctentific™’” approach” to résSearch-is so 
PIrmMevechtrencren tat VWstification for’ its "use has iwever 
seemed necessary. Many advocates however, do emphasize 
Des super vority. “Morris “and -rrtz—Grbbon “for example, 
SUugfest™ that, ‘the true control “group design produces 
such credible and interpretable results that it should at 
least be considered an ideal to be approximated when 
Svaluation samotes are orannea’ « re/78i@o. lay. “Rossi “and 
Wrestle riety), “Claimed (hav "there we almosl universal 
agreement among evaluation researchers that the randomized 
controlled experiment is the ideal model for evaluating 
the effectiveness of public policy" (in Reichardt and Cook, 
se Ms 2 ad ah oh 

"The blanket acceptance of the quantitative 
paradigm as the model for evaluation research is being 
seriously questioned by the evaluation research community"! 


+7 


thilstedd, +1979, o> 377. mong the proponents of a 
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qualitative methodological stance in evaluation research 
ane Cook and Reichardt (1979), Bisner (1981), FPilstead 
(1979),. Guba and Lincoin (1981), Parlett and Hamilton 
Oop) oaratton (1980). stake (1975) snd Willie (19738). 
These writers and many others nave become disenchanted 
with the conventional, quantitative approaches to evalua- 
tion and have come to recognize the benefits of qualitative 
approaches. Tnose who embrace a qualitative methodological 
Stance in evaluation research point out the limitations 
of conventional methods. Such methods are viewed as vdeing 
Mancow, restrictive and “inadequate for elucidaring the 
complex. problem areas they. confront" (Parlett and Hamilton, 
oe Oe) seme PCY piailsy to take intovaccount, the concerns 
and issues of intended audiences and, because of their 
empnasis on "objective truth", they do not recognize the 
expstence Of.value plurality (Guba, and Lincoln, 1981; 
Parlect and Hamilton, 19/72: Stake, 1975). 

A qualitative approach to evaluation aims for 
depth and detail. A wide variety of particular methods 
i179 Witin tals approach.  s0me examples are: case 
studies, in-depth interviews, observation, participant- 
observation, open-ended questionnaire items and analysis 
Of accuments. The approach as holistic. in. that, 
"Researchers using qualitative methods strive to under- 
stand phenomena and situations as a whole" (Patton, 1980, 
eee Bs 


There has been a tendency to view qualitative 
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and quantitative methodological approaches as mutually 
exclusive and entirely incompatible with one anotner,. 
However, some attempts have been made in recent years to 
neconcail Se the ctwo "approaches “and: "highli gent ssome wf the 
botentiel benefits of Weing qualitative and quantitative 
methods together"! (Reichardt and Cook, 1979, p. 11). The 
important point is that the methods chosen should be those 
Which are beer ismitte (Clomiac Content and context of the 
program being evaluated. Qualitative and quantitative 
methods can be used effectively together in one study and 
in many cases such a combination of methods will enhance 
Poemcuo ll ty oo. tees tea is. Takton reports at. J iiic 
debate and competition between paradigms is being replaced 
by a new paradigm - a paradigm of choices.../which/ 
recognizes that different methods are appropriate for 
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evoruation resultus. OOo ven, larepe-scale evaluations 
are undertaken only to be subsequently filed and forgotten, 
having had no impact on the program which was evaluated 
(Guba and Lincoin, 1901s Perloff, 1979; Schulbere and 
Jerrel:, 1970: Welss, 1972). Guba And Lincoln ciaim that, 
"The failure to use evaluation findings has almost assumed 
tie Urooortions Of & Nations scandal (losl, 6. ix). Boen 
(1975) suggests that evaluation is still in a "game" stage 


and that managers and administrators prefer to keep 
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evaluation results inconclusive to be interpreted as they 
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s0eche lack®ofiucibity tof, ,evaluation findings. One factor 
implied by Boen relates to the politics of evaluation. 
schulberg and Jerrelivofier several otherssincluding: 

= ack  offivalidiyennesfindings 

- resistance to negative findings 

- administrative deficiencies, and 

- lack of recognition of the decision-making 

ey) je) 
process. (1979) 


Peele. 1970 satiri butes pie, proplem in part to the fact 
that few evaluation studies present judgements of a pro- 
gram. Guba and Lincoln feel that the failure to use 
eyeiMoati On 1indings, "illustrates: the poverty of traditional 
evaluations, which are likely to fail precisely because 
they do not begin with the concerns and issues of their 


actual audiences and because they produce information that, 


while perhaps statistically significant, does not generate 


bruly: worthwhilevknowled gel!) (19815. ps. ix)ne Weiss, (1972) 
relates the problem to the unrealistic nature of the 


expectations held by those requesting the evaluation. She 
points out that "An evaluation study does not generally 
come up with final and unequivocal findings about the 
Worth ion aA program {ps 4).t witibecomes clear chhati tthe 
failure to use evaluation results can be attributed to 
many factors. ‘There is little that can be done to change 
some Of these factors. The political nature of the 


decision-making process within organizations is a given 


for example. However, it is incumbent upon both evaluators 
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and those requesting evaluations to, as far as possible, 
ensure that the results are usable and are used. ‘the 
issues for evaluators the, are: 

- producing clear, meaningful results 

- ensuring a clear understanding of the concerns 


and information needs of. the various decision- 
makers 


- providing judgements, recommendations and 
perhaps alternative actions based on the 
results. 

- understanding the decision-making process 
Within the particular organization for which 
the evaluation is being done. 

And managers and administrators for their part might make 
a greater effort to understand the purposes and process 
of evaluation and ensure a greater commitment to the use 


Gm revalYVation results. 


Bducation for Older People 


There are two significant developments which, 
in the last decade, have had an impact on the provision of 
éduicational *programs’ for oldér*péople. One ofthese is 
an increasing concern among academic institutions, govern- 
ments and social agencies regarding the needs, interests 
and problems of older people. Paralleling this development 
is an increased commitment to the concept of lifelong 
education. While it is not within the scope of this thesis 
to review comprehensively the literature in these areas, 
they will be discussed briefly in terms of their implica- 
tions for the education of older adults. 

Both the proportion and the actual numbers of 


Older people in the population are increasing and this 
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Mrenma 1.6 expected to convimuc. Projections imalcave that 


ns * so ies = P on 
etween 11% and 13% of Canada's popula- 


Go 


by the year 2001, 
tion will be 65 years of age or older (Statistics Canada, 
O76," Tis Chanping, vopula lon Suructure’ le slaving far— 
reaching effects on society as*a whole, particularly in 
such areas as housing, health, financial management, 
education and leisure activities. “Increasingly, resources 


are being directed toward understanding and meeting the 


it the same time, educational institutions are 
demonstrating a greater commitment to lifelong education 
Porom- end i ttselt, Cross and “lorie Poein® oun thaw, 
Vite traci tional notion that education is 4 preparation 
for life is giving way to the realization that learning 
Meter Autcera. ware OL lie musert' (loo, parvii). 
Heat rone lly, Lerelone eaucation Nas refered to basic 
education (e.g. literacy education) and retraining efforts 
for adults. More recently, however, a broader view of 
Ee -€ducavion WLtn an emphasise On Intrinsic values 


has emerged. 


Baucational Needs of Older People 


The two developments discussed above have had 
a substantial impact on education for older people. In 


addition, the relationship of learning to age has received 


S 


considerable attention in the literature in recent years 


and has succeeded in dispelling a number of myths regarding 
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the learning capacities of older people (Cross and Florio, 
1978; Glendenning, 1976; Knowles, 1970; March et al., 1977; 
McClusky, 1973). Research has demonstrated that, "the 
elderly are as capable of learning as their younger counter- 
Herte! (March. ot as tou ayee nt Bool tion, {rose and Florio 
point out that, "Older adults have demonstrated that they 
are responsive, well-motivated, steady in their attendance 
habits, and often outstanding examples for undergraduates" 
PCrOSs Sn diel O10 ool OO ee ley Janie Summa ny, research has 
Stronety supported the moron, That. the capacity to learn 
G0e.s not. decrease. with age and that, in fact, there are 

many respects in which older people become better equipped 
to Learn. 
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Having established the abilities of older 

people to learn, the remainder of this section will deal 
With the nature of their learning needs. ‘Toa great 

extent, these learning needs reflect the problems, interests 
needs and lifes«situations.of.older people.in a general 
ole today are faced with two major 
sources of change, the first being rapid societal changes 
and the second being the changes related to growing older 
This latter type of change is often accompanied by diminish- 
ing resources, an increase in health problems and extra 
heisure "time due“ to-lOss ofthe work roled(Crosseand: Flori 
1978: MeChusky /UPO7Sa (RReHeSL OPS yi Giclskiguho7s)e ads 


cClusky points out, "changes in the society surrounding 


the individual compounds haic / the re-adjustments induce 
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lated changes occuring within the individual’ 
(19735, De. G1) 0-°UHSe *follewine yassape* from*Rich™ effectively 
sums up the life situation of many older people today: 


The special needs of the older person for 
SUDStLTULTe roles, er*ceping’ ski lis ry @1or 
adjustment techniques, for means of using 
at least part of his new leisure for enjoy- 
meént’and fulteliment, all grow.out.or his 
status as an individual who has been 
removed from his productive role asa 
worker, and 1s freed to exercise a number 
ef Options, .buv Wao, hinds ageeiae 
restricted by a greatly reduced income 

and the necessity of husbanding his energy 
ang O Boresourcos., (lov 5, De ix) 


If educational experiences are to be relevant for older 


people, educators must become aware of the special needs 


7 


and life situations of the aged and design their programs 


accordingly. 


5 


Educational needs of older people may be viewed 
in terms of two major categories: 


a) a need for,practically-oriented education. to 
respond to the need for Soe (e.g. health, 
financial mana agement , Legal. matters, housing, 
fanLly relationships). 


by) alneea Tor ediicataon to contribute to- self 
fulfiillmenteand. selt—actielization. 
(Cross.eand flerio, 1975s sMicClusky. 19735) 


Viewing the question somewhat differently, the 1971 ‘White 
House Conference on Aging identified four princival 
categories of educational needs of the aged. ‘These are: 


z 
be 


° Adjustment needs: trying to cope with a new 
and unfamiliar life situation. 


! 


2, Identity needs: finding new outlets for skills 
Ss 


and interest 
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3. Participation needs: developing appropriate 
means of pursuing one's role as a significant 
element in a participatory democracy. 

4, Fulfillment needs: seeking to be of service 
to feel that one is part of a community and 
& productive member of society. 

Cie LO7n > detect, 1G 76). 


University anducabuoneator clLderrReopLe 
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Mie™“extenrey LoewreCh ene “cducatronabl needs “OFT 
Oiccrhpoopre are actuary veing mel, ls not entirely clear. 
Certainly there are numerous vrograms being offered by 

error =crvizen! Sagencres>s senrer citizen's residences) 
Communi eyeeroups and@-O tiers. “whether Or-not-these programs 
are meeting all or any of the special needs of older people 
Ho mor werli—cqocumented.  Ime-marnrconcern Of “thrs thesis 
is with university education for older people. The pro- 
VEolcn-Orunpversrty orosrams for "older -adults rs-a"recent 
treta witieh nas not as yets generated’ very much" ilterature. 
Pt-is interesting to consitder*why this trend Is now occuring. 


It can be explained in part by the increasing num 
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trger = people, “tie ereaver “Mi verest"in tie =concerns of clder 
people and the new commitment to lifelong education 
described in the first part of this chapter. Given longer 
life spans and substantial increases in leisure time, 

Older people are looking for ways to make their lives more 
interesting, enjoyable, useful and challenging (Cross and 
FiLorro, -£975; -Glen@entiing, L976) “MéClusky?-29735) One 
Option which has become available to them in recent years 


is attendance at university either in regular or special 
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programs. The greatest majority of older people never had 
the opportunity in their youth! to attend or to complete 


7 


these people, the chance to attend 


Ft 


University. For many 9 
university at’ this’ stage of their lives: ls viewedrasia 
Special and unique opportunity. A large number of univer- 
Sities are now providing programs developed especially for 
Older people and many older people are taking advantage of 
the opportunities provided. 

At the same time, universities, due to decreasing 
enrolments: and. cutbacks in. funding, are seriously looking 
to new populations of students. Many colleges and univer- 
sities "are beginning to realize that the expanding pool 
of older people represent a significant source of new 
students, particularly at a time when regular enrollments 
are dwindling, costs are rising, and the extra classrooms 
built during the affluent years of the 1960's are no longer 
Dediweauees poo .theie toll capacity, Cross and Sloric, 1978, 
et ity esaewi. Le wolic mote Son “he pant. of universities 
appear to be rather self-serving, Florio points out that 
"it is also apparent that a growing number of educators 
believe that the process of education has a vital and 
fundamental role to play in the lives of older adults! 
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During the 1970's, a large number of universities 


ot 


and colleges in the United States and Canada instituted 


special educational programs and policies. for older adults. 
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The efforts that have been made to encourage older people 
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to participate in university education are essentially of 
two types: 


is TULtLOn Werver OF til tion reduceion Colicies 
as applied to regular university courses. 


2. Specially designed programs exclusively for 


Older people (usually offered by extension 
or continuing education departments). 


What little information is available regarding 
these programs is primarily restricted to the situation 
in the United States. Cross and Florio report that, "as 
Of mid-1977, twenty-eight states had passed legislation 
Or adopted educational policies permitting their older 
citizens to take courses at public colleges and universities, 
eriner’ without the Payment Or Turton” or Tor paymeny of 
ereacty reduced *tultron, charges’ (1970, p..66). They also 


reported that more than one-third of American colleges 


cr 


and universities were making some sort of special effor 
WO provide education “for older students. ~Imn-1979,"Chelsvig 
and Timmerman noted that 28 states had legislation in 

place or pending to allow for tuition waivers for olde 
people. On the otner hand, Long and Rossing reported in 


the same year that tuition waiver provision had been made 


Prat leader > staves, ‘Tits supscancvial difference in 


9) 
cf 
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numbers may reflect a difference between those tes 
which legislate such policy and those in which tuition 
waiver policies are instituted independently by universities. 


There are no figures available on universities 


which offer specially designed programs for older adults. 
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However, there are several descriptions of such programs 


(A.B.D., 1974; Cross & Florio,)1978; Edelson, 1978; 


“ 


Horacek and Francke, 1978) and the special features (e.g 
accomodation, guided tours, speakers, social events) 
Which accompany them. Specially designed programs for 
Older people vary substantially in terms of format, ranging 
from workshops, seminars and mini-courses to spring and 
Summer sessions to year-round programs operated by olde 
Deeple thetiselvest( Mea Slee G74 PeGross tanddFvoriayrlg97s; 

Universities in Canada which offer special 
programs for older adults include the University of Alberta, 
thevUniversity cof British Columbia; ther University of 
Calgary, the University of New Brunswick, the University 
of Regina and the University of Toronto. 

Vhile the number of university programs for older 
people may appear impressive, the figures may in fact be 
misleading. Chelsvig and Timmerman point out that the 
actual percentage of older people participating in such 
programs is minimal and they complain that, "the vast 
majority of these programs are not reaching the older 
persons in greatest need...generally those who participate 
in one or more programs...have a higher educational 
attainment and are at higher economic levels" (1979, p. 156) 
Moreover, a study conducted by the Academy for #iducational 
Development in 1974 "clearly showed that very few colleges 


and universities serve older people with the particular 
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education and related services they need” (p. v). It 

would seem that while universities and colleges have made 
Some important strides in terns Of providing educational 
experiences for older adults, they still have a long way 
to gO in effectively meeting the educational needs of the 


Older segment of our population. 


EVeluetion. of Non-Traditional Programs 


Theyvestemagorn ty yoiuresearcheandt Writines: in 
the field of educational evaluation has applied to formal 
programs orycurricula offeredyinttraditional schools set- 
tings. Generally speaking, the empnasis has been on formal 
teaching methods in a controlled environment, conventional 
students representing a captive population, and instrumental 
Bee OnDCSenliLoein trimsictwvelluesi ofmeducation: 6 mowever, onol 
all educational experiences fit this mould. Non-traditional 
eGucationwand dnl partacwlarjiaduide ori continuine® education 
programs, ) cdaiierdationg Sonumberr of yimportant dimensions. 
As Gooler (1979) points out, these non-traditional programs 
employ different forms of education or modes of delivery 
and involve unconventional students who have different 
Werene come POT) Participation, Olson and Fruiam (1979) 
describe extension programs as "quasi-educational'’ in that 
they are more personalized, more intense and often involve 
several! tteachers) ors changeracents.. Forest (1976) 


emphasizes the multiple values which are inherent 


adult education experiences. Given these funcamental 
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differences between traditional and non-traditional 
education, what are the implications for the evaluation 
of continuing education programs? 

To begin with, there is little evidence that 
evaluation has been viewed as a priority in continuing 
eurcatoon {M@ugertaimbyyrtheclereratureiin this area“is 


very meagre. The literature reviewed for this study 


Suggests that while most writers continue to adhere to 


Campbell, 1977; Harriman and McKenna, 1978), there are 
some ewho thave come sto recognize the need for alternate 


approaches which respond to the different natur ce 


O 


Con Vinuin es teducation.) sin tdiscussing the evaluation of 
distance -education programs, Gooler (1979) calls for the 


use of different evaluation criteria, designs and methods. 


us| 


Orest admonishes evaluators of adult education programs 
foro Vicde: much reliance crn and direct dmitation Of evalu- 
ation models developed for other educational systems" 
(1976, o. 168). She advocates instead, a redefinition of 
adult education program evaluation based on the idea of 
informal evaluation "controlled by non-educator decision 
meicens' orto ee 475 )*. 

Given the paucity of literature dealing with 
evaluation of non-traditional programs, it is not very 
surprising to find even fewer references to the evaluation 


of educational programs for older people. 
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\ report on educational opportunities for older 
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Americans at postsecondary institutions concluded that, 
"none of these programs has been evaluated in any great 
eeepc” CAPD. lOve). A review of the Literature since 
that time suggests that this situation has not improved. 
In describing a tuition-free program at the University of 
Toronto, Laurence refers to evaluation of the progran; 
however, the description provided of the evaluation 
reveals it as being rather superficial. Similarly, 
evaluations of programs for older people at the University 
of Bratish Columbia’! the: University iofiRegina and the 
University of Nebraska (Horacek and Francke, 1978) provide 
little or no in-depth information, concentrating instead 
on describing the major features of programs and summariz- 
ing the preferences of participants. In short, evaluation 
Ba Comtinuing “education programs and in particular, “of 
University programs for older people, has been sorely 
neglected both in quantity and comprehensiveness. Con- 
Ventional evaluation approaches are seen as inadequate to 
effectively assess the value of these programs and yet 

few alternative approaches have as yet been developed. 

The development of such avproaches would seem to be a 


teasOr priority IOr futures Mecearch in this*areas 
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CHAPTER 3 
CONCEPTUAL FRAMEWORK 


The purpose of this chapter is*to present the 
conceptual framework used in this research to guide the 
evaluation process. The first section will set the stage 
for the study by defining evaluation and discussing the 
stave uot the vartacf vevalvationirescarch. olheinext section 
will provide an overview of evaluation frameworks or models 
and will describe several of these in detail. The final 
section will present the researcher's views of evaluation 
within the context of program planning and will describe 


the evaluation model used in this study. 


BValuation - An Overview 


The term "evaluate" refers to the process of 
applying certain criteria to. a.phenomenon in order to make 
a judgement about its value or worth. Viewed in this way, 
evaluation appears as a broad concept encompassing a wide 
Fange.of activities.common,to.everyday life. "It is a 
means bywhich individuals, and) groups,,constantly interpret 
their own experience for the purpose of shaping future 
experience!’ (Skager and Dave, 1977). 

Because evaluation deals with judgements and 
values, there is bound to be an element of subjectivity 


associated with it. It may be useful to view evaluation 
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in.terms..of.a continuum ranging from "objective!!! to 
"subjective''. The position of a given evaluation on the 
continuum will depend upon such factors as the criteria 
applied, the methods used to gather information and the 
Particular values.of.therindivadual or.group conductin 
the evaluation. 

Suchman distinguishes between "evaluation" and 
“evaluative research!'', suggesting that the latter is 
Veesitricted to thesutilization.of, scientific, research 
methods and techniques for the puryvose of making an 
evaluation"! (1967, p.7). The implication is that the more 
rigorous the research, the less subjective it will be. 
While.Suchman's.distinction.is.useful,.it.may.be.overstated. 
The idea .of evaluation as rigorous scientific research 
could be misleading in that.it.suggests.the pursuit of 
. conclusive evidence regarding the value or worth of a given 
program. As House so aptly points out, “evaluation 
persuades rather than convinces, argues rather than demon- 
strates,.is credible rather .than certain, .is variably 
aecenied rather than compelilingis¢1980,. p.73)..1hor the 
purpose of this research, "evaluation" and "evaluation 
research! will be used interchangeably. 

In recent decades, the benefits of evaluation 
research in contributing to improved services or products 
have been recognized by many disciplines (for example, the 
arts, public health, the social services and education). 


However, it is primarily in the areas of education and 
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social programs that evaluation has become an intrinsic 
and highly-developed activity. While evaluation research 
in these two areas has been developing simultaneously, 
there appears to have been little interchange of ideas 
between them. | Nevertheless, there are many issues, 
problems and methods which are common to both. 

Given the nature of the Spring Session for 
seniors program, it can be viewed as fitting into both 
of these areas. While the program is essentially an 
educational endeavor, it differs in many respects from 
formal educational offerings in traditional settings. The 
role of Spring Session for Seniors as an informal, community 
education program with a diversity of elements, places it 
to some extent within the realm of social programs. 
Accordingly, both educational evaluation and social program 
evaluation were examined as part of this research and both 
provided valuable insights into the theories and processes 
of evaluation. However, in terms of specific approaches, 
educational evaluation proved to be more applicable to the 
research problem. Hence, the following discussion, while 
drawing from the field of social program evaluation will 


focus primarily on the educational evaluation area. 


Tree oomment Le basso on conversation with Dr. D. #. 


Mackay, Dept. of Education Administration, University 
Alberta, (Sept. 3, 1981), as well as on the researcher 
own observations. 
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Bvaluation Theory - The State of the Art 
HEStOr ican \oOMve cL 


Baucational evaluation as it is practised coday 
has its roots in the formal school system of the late 
1800's and the achievement tests developed at this time. 
Traditionally, the purpose of evaluation has been to assess 
the development and learning of students. To this end, 
thousands of tests have been devised over the years to 
measure the abilities and the progress of students within 
the ecnoolWsystemi (Gubacand Lincoln, 1981). Until the 
iorotre. evaluation, focused on individual differences and, 
Wiad little relationship to_ school. programs and curricula'' 
Peueasenow lincoln, LOGI. p.2). Tyler's ‘contributions to 
the wticld.of educational evaluation, (1949) represent a 
major shift in evaluation theory and can be viewed as a 
starting point for current evaluation practice (MacKay and 
Geevive, M71). hecordime to Gubasand Lincoln, Wivierts 
rationale represented a major step forward in that it 
focused on the refinement of curricula and programs as 
Pee cease ticisi, tOrpova vation. (198) 1.5). During 
the decades following (Ne wyVUuUpLICaTLOQ, Ofelyieric model, 4 
broader view of educational evaluation emerged and numerous 
approaches appeared in the literature (see the discussion 
OF Tyler's model on page 44). 

A crucial event in the development of educational 


evaluation was the Russian launching of Sputnik in 19 
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with its resulting impact on American education (MacKay 
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and Maguire, 1971; Guba and Lincoln, 1981). The apparent 
success of the Russians in the battle for space supremacy 
was perceived as a blow to American pride and the blame 
for this 'crisis" fell at once upon the educational system. 
Massive amounts of federal funding were poured into the 
development of new programs and curricula to upgrade the 
quality of education. Existing approaches to evaluation 
were deemed inadequate to determine the merit of these 


programs and courses and new approaches were thus demanded. 


7, 
4 


Evaluation Theory 


Despite the lengthy history of evaluation 
research and the numerous contributions of various individ- 
Mate to this field, there 15 2 conspicuous lack of sany 
unifying theory of evaluation. What does exist as far as 
educational evaluation is concerned, is "a loose-knit set 
Siemodels, recipes and prac uices which are srouped Imo 2 
technology known as curriculum evaluation" (MacKay and 
Maguire, 1971, pe foe This situation may be attributable 
to the urgent demands which have been placed on evaluators 
to produce evaluation designs on short notice as a response 
to educational crises. A review of the literature suggests 


that few attempts have been made to redress this deficienc 
i! A § 


] ct . . : m nm re 9 a : 
This view was relterated by Dr. D. A. MacKay in a 
conversation with the researcher (September 3, 1981). 
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in evaluation theory. Alkin and Fitzgibbon (1975), 
propose to deal with theories about the nature of evalua- 
tion but proceed to ignore theory and discuss only methods. 
They conclude that, "In program evaluation, there are a 
variety of approaches ifynot theories", (1975, p.3)« 

Many of the specific approaches to evaluation 
Graw from theory in other areas such as psychology, 
education, economics, decision-making and organization and 
management. Thus, while most approaches are based on 
particular assumptions about the purposes and practice of 
evaluation research, there is no theoretical underpinning 
which serves to unify the area. As Parlett and Hamilton 
point out, "As a developing field of study, evaluation 
proceeds in the absence of coherent or agreed frames of 
Pes ermencel (hO72u~p.2). 

There are, however, some implicit assumptions 
regarding the nature of change which appear to underly 


3 


the practice of evaluation.. The basic assumptions are 


that human beings can change and that education (used very 
broadly here) can bring about such change. These ideas 
are basic to educational theory as expressed by Bloom et. 
al, who suerest that, "HEaducation...is a process which 
changes the learners...we expect each program, course, 

and unit of education to bring about some significant 
change or changes in the students!!.(1971, p. 8). Evalu- 


ation practice further assumes that change can somehow be 


measured. If, according to the particular evaluation 
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criteria, change is not sufficient, the program or 
curriculum is judged inadequate and will be discontinued 
or modified. 

These assumptions are supported by the definition 
of evaluation proposed by Bloom et. al. as ''the systematic 
collection of evidence to determine whether in fact certain 


changes are taking place in the learners as well as to 


determine the amount or degree of change in individual 


ty 


students" (1971, p. 8). Those changes which are considered 
desirable are translated into educational goals which refer 
to changes in knowledge, attitudes and behavior. Tradition- 
ally, educational goals have been instrumental as education 


has been viewed as preparatory to life. 


Evaluation Models 


As indicated in the previous section, educational 
evaluation is essentially a technology consisting of a 
variety of approaches or models. A model may be described 
as a varticular way of viewing a ohenomenon. In other 
words, it provides a conceptualization or theoretical basis 
for approaching a particular subject or task. Models 
consist of basic concepts and underlying MSL pone which 
establish boundaries (although these may not be explicitly 


stated). An evaluation model, in addition to defining 


evaluation and outlining the basic assumptions, may define 


the role of the evaluator and provide a vocabulary with 


which to make sense of the process and the results. Some 
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models, by their nature, prescribe the methods to be used 
ie date collection wnilte otlHers place no restricvrons on 
metnodology. 

Selection of a particular evaluation model will 
depend upon a number of factors such as: 

- the nature of the program 

- the purvose of the evaluation 

- the views of the evaluator 

- the resources available 

- the audiences for which the evaluation is 

intended. 

As Stake points out, ''there are different ways to evaluate 
pedercms and NO Oneyway 1S fhe right way" (1975; o. 5). 

Given the large number of evaluation models in 
existence, it makes sense to impose some structure on them 
in-wrder to facilitate discussion. There are several ~ 
criveria which could be used to classify evaluation models 
but. perhaps the most useful one for this discussion is the 
baeac ‘concept or school of thought upon which each model 
ts based. Guna wana lincotn @298l) refer to such conedpts 
as "organizers" and list as examples: effects, objectives, 
decisions, critical guideposts and concerns and issues. 

Table 53.0 presents a variety of available models, 
categorized according to their basic concepts or organizers. 
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Tne following discussion will expand upon several of these 


models. alThess models were chosen for discussion because 


they provide a useful overview of evaluation approaches 
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by illustrating a number of opposing ideas about evaluation 
and reflecting some of the changes which have occured in 
evaluation thought. 

As mentioned previously, Tyler's model (1949) 
was instrumental in changing the direction of evaluation 
research. "Tyler's formulation of the evaluation process 
is straight forwardly based on the concept of objectives! 
(Guba and Lincoln, 1981, p. 5). The basic assumption of 
thisimodeiais that a cunmnieubumiisosuccessfuletonthe extent 
that ,itedis able’to meetiits statedvoojectives.-Thesmodel 
also assumes that achievement of objectives will be 
indicated by "certain desirable changes'!' in behavior. 
The actual process of evaluation proposed by Tyler is 
Quite complex; involving a series of steps from deriving 
and testing the objectives to modifying the curriculum and 
finally recycling the entire process. There are a number 
of advantages inherent in this model, not the least of 
which is its focus on curriculum development and improve- 
ment rather than on individual differences. However, there 
are also problems associated with the Tyler model. A major 
concern is with the value of the objectives themselves. 
Despite the screening process mentioned by Tyler, there is 
no way of evaluating whether the objectives chosen are in 
themselves worthwhile. Another concern is with the 
rigidity of the model in stipulating an experimental 
design to determine the impact of the curriculum in 


meeting objectives (Guba and Lincoln, 1981). Despite its 
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limitations, Tyler's model represented a great improvement 
Over previous approaches and thus, was widely used in 
subsequent years. Furthermore, the notion of objectives 
as the underlying concept of evaluation has been enduring, 
giving rise to a number of other objectives-based models 
Peroyus. O71: Popham, 1975). 

One of the more frequently-used evaluation models 
PeevicecOuntenance mode lyucyised, by. Stake (1967)... This 
model depends upon a number of important concevts and 
thus, does not.fit readily into any. predetermined category. 
Piotr cs@anproach is, datficult <6 classity 2s ingicarved 
by the discrepancies in this regard in the literature. 
While House allocates it as a decision-based model, Guba 
au Gencoln Mseyat-as. a prototype of objectives-based 
evaluation. The model does rely heavily upon the concept 
of objectives which, according to Guba and Lincoln (1981), 
has been expanded to include contextual factors. 

An important assumption of the countenance model 
and one which represents an advance over Tyler's model is 
that evaluation must focus on understanding the "Whys!' of 
educational outcomes (MacKay and Maguire, 1971). The model 
Coneisets of two .data matrices -.a.descripiticn matrix and 
a judgement matrix. Hach matrix has a common dimension 
specifying antecedents, transactions and outcomes. In 

dgiga0n,, the descripiion, marrix is divided, into intents 


and observations and the judgement matrix is divided in 
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Theiane in the celle created by° the data matrices. ime 

descriptive data are then analyzed by identifying the 

contingencies between antecedents, transactions and oOut- 

comes and the congruencies between intents and observations. 
The countenance model has many merits such as 

ite 1OCcus On the context Of Learning and 12ts recognition 

of the importance of judgements. However, the model also 

Pecwe mumoer Of Shortcomings. iijtalls to specity clearly 

Pieter oce Of Ota Avpropriavce for each cell... ” ihe, mocel 

is also quite complex and involves a lengthy and time- 


consuming process to implement all of the steps involved. 
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Mackay and Maguire suggest that “Both the strengths and 
Dae wvearwesses Of this model dite in its lack of parccrolin- 
ary blinders" (1971, p.w-l2). Im other words, the techniques 
approvriate to Otner disciplines can be readily adapted to 
this model - clearly an advantage in terms of fies cists. 
Where Clner and, such flextbiiity coulc resulta 
Gecreacsed quality C1 evaluatibon and could also be confus- 
ing for consumers of the resulting evaluation reports. 

In direct opposition to the objectives-based 
models is the goal-free approach recommended by Scriven 
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BS 


Gojecvives results in “yunnel vision” which, 2n turn, 
causes the evaluator to overlook unanticipated, but never- 
the less important, effects of the program (Worthen and 


Sarcers. 177o)s ACCorcwmie «co Scriven, stated goals ma: 
3 a) >] s)} oy 


not, in fact, be worth achieving. He points out that 
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many goals are irrelevant, poorly conceived of or in 
conflict with one another. 

The model proposed by Scriven is based on the 
concept of effects. The process involves the evaluation 
Of actual effects against a profile of demonstrated needs. 
Those effects which relate to a particular need are 
evaluated as positive. Scriven's underlying assumption 
that all effects, whether intended or not, should be 
evaluated, has had a profound impact on evaluation thought. 
However, the model itself proved to be difficult to 
Operationalize because Scriven failed to expand on such 
questions as how to identify needs and how to go about 
booking «fonseffiects; athe fact“¢that this approach requires 
an assessment of needs may also prove problematic if time 
or funds are lacking. 

One sof othe »finst«concepts,which,.arose to 
challenge the place of objectives in educational evaluation 
was that of decisions. The use of the decision as an 
important organizer for evaluation was strongly advocated 
bytCronbach ¢ine L963 iu. He pointed cututhe need-for-evalu— 
ation to provide information which would facilitate the 
task of decision-making by program developers. Among the 
proponents of this view was Stufflebeam whose CIPP model 
(1967) defines evaluation as ''the process of acquiring and 
using information for making decisions associated with 
planning, programming, implementing and recycling program 


activities! .(MacKay and Maguire, 1971,.p.13). .The.four 
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types or stages of evaluation proposed by Stufflebeam for 
dealing with the four decision types are: context evalua- 
tion, input evaluation, process evaluation and product 
eyaiuations (| Thes bashes concept, of) this: model; is, that 
decision-makers require different kinds of information at 
different times in order to make crucial decisions regarding 
program development. Guba and Lincoln suggest that while 
Stufflebeam's model is useful for evaluating large projects, 
it is complex and expensive and makes "what are probably 
unwarranted assumptions about the rationality of decision- 
makers, about the openness of the decision-making process, 
and about the ease witn which operational decision-makers 
Carmenes iden titted! (10815 2 16). 

In an attempt to render evaluation more useful 
to its intended audiences, Stake, in 1975, proposed a new 
approach to evaluation which he termed "responsive". 
Responsive evaluation is organized around the concerns 
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suggest that other evaluation approaches disregard the 
interests of their audiences out rather that responsive 
evaluation 1 the only approach which takes audience 
concerns as iiits matiorm focus.~-Aecording -to .Stake,.4!An 
evaluation is responsive evaluation if it orients more 
direetby tocprogram activities,.than to.program <dntents; 
responds to audience requirements for information; and 


if the different value perspectives present are referred 


borinereporting =the ssuccess and,.failure of the program" 
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In expounding his responsive evaluation approach, 
Stake contrasts it with conventional models which he 
terms preordinate. Preordinate evaluation plans emphasize 
Wel jestatement. of goals, (lc) Use of objective itests, 

(3) standards held by program personnel, and (4) research- 
type reports" (1975, p. 14). Responsive evaluation he sees 
as less formal and more natural, allowing the evaluator 

to respond to emerging issues throughout the process. 

Stake points out that evaluation has many 
different purposes and lists as examples: to document 
events, to record student change, to.aid decision-making, 
to seek out understanding and to facilitate remediation. 
wach purpose generates a number of evaluation questions 
Wiaci reflectuthneavaluessof the » program and. Uhe lmeormation 
Peoio lor dit penent aud .ences.4 aCotake 1075. see Lo. 

While conventional evaluation models require 
that. the evaluation design be developed as an initial 
step <in \the process, this is not,the .case, with responsive 
evaluation. It is not until the evaluator nas observed 
the program, conversed with many people involved with the 
program and identified and verified the relevant concerns 
and issues that the design is developed. As far as data 
gathering techniques are concerned, Stake strongly 
advocates the more natural or qualitative avproaches. 
However, he does not renounce the use of quantitative 


techniouss., suggesting that, "The choice of these 
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instruments in responsive evaluation should be made as a 


result of observing the program in action” (Stake, 197 
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An important aspect of Stake's model is the 
constant interaction between the evaluator and the intended 
audiences. As Stake points out "a substantial amount of 
time may well be spent in learning about the information 
needs of the persons for whom the evaluation is being done!! 
(reeicos PO75 So. IS). ths, ‘Of Course, “has am “impact on 
Mic roe "or the evaluator and” on the Objectivity Of results. 
Stake concedes that the responsive approach is more sub- 
jective than most and "trades off some measurement precision 
in order to increase the usefulness of the findings to 
Versons in and arouna Gie program (1975.0. hia. 

In proposing his new responsive model, Stake 
Was not, in fact, rejecting his previous countenance model. 
he suggests, tnati the data, matrise Peaturedidam thes countenance 
model continues to be useful in planning the content of 
the evaluation but that the responsive approach best directs 
the process. Neither does Stake consider responsive evalu- 
ation as the only viable approach to educational evaluation. 
The model was originally devised to be of service to arts- 
in-education programs and as Stake points out, "There will 
continue to be many circumstances needing preordinate 
evaluation" (Stakes 19V/5,ePRefe7o« «~Nevertheless,) Stake has 
provided an appealing new approach to the evaluation of 


educational programs, one which is flexible and easily 
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adapted to a variety of programs. 
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trongly support the responsive 
PYvel0e t2.On 2pprose nominees chad its" cCangveninaerareved 
feuahnc luden si loother modeus'!!( 1932400 2458) swig Theye elaborate 
onecertainveoncepie! suchiass'tesucs™ wy Uconcerns!'s Pmeritl 
and "worth" and argue for the advantages of using natural- 
wotLceme thods ins conjunction watchs thi ss approae lis 

Parlett and Hamilton's illuminative evaluation 
takes a similar approach in that "attempted measurement 
wee ecucaronal preducis' is abandoned for intensive 
study of the program as a whole: its rationale and 
evolution, its operations achievements and difficulties" 


Gore tp eae). 


Selectiom .of A Model 
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The preceding discussion will, among other 
things, have indicated the diversity of models available 


for evaluating educational programs.” A Yotirom clearly 
Supported by the literature is that different approac! 
are appropriate for different circumstances. With the 
unidue features and limitations of the Spring Séssion for 
Seniors program in mind, the available models were exam- 
ined and the advantages and disadvantages of each con- 
Sidered. With the exception of Stake's responsive 
evaluation approach, none of the models were felt to 


be appropriate for this study. Some approaches were 


ruled out because of their focus on objectives and others 
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because they appeared better suited to formative than to 
summative evaluation. Most models were simply deemed 
inadequate for evaluating a program of this nature. As 
Gooler points out, "Evaluation theory and procedures have 
generally been based on traditional instructional settings. 


Less attention has been given to problems of evaluating 


5 


programs involving alternate modes of delivery and engaging 
unconventional Vearners' (1979,%0. 45). Because Spring 
Seseccen for Seniors is 42 won-tracitional learning exper- 
ience, broader in scope than formal school programs and 
directed toward "unconventional! learners, a different 
approach iis: required. The model which appears to have 
greatest merit in terms of both the program being evaluated 
and the views of this researcher is Stake's responsive 
evelimathonm.Geine underlvine® concepts and assumptions of 
responsive evaluation were most influential in the task 
Of. GoncCepiualizinge van evaluation approach for ‘this study. 
Phetarsecresion to this point nas dealt with 
evaluatiom asian isolated activity. However, evaluation 
M6, in facUyerriitecral par’ of program planning ang 
vhusymusi be Wwikewed Gin the context of the program planning 
process. Before proceeding to a description of the evalu- 
ation model used in this study, the views of the researcher 


regarding program planning will be presented. 


While the approaches to program planning ar 
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many and varied, most of them recognize four basic 


oO 


components: needs assessment, program cesign, program 


mip, aI he De it 
tnese elements can be 


implementation and evaluation. 


viewed as fitting together in the following manner: 


Needs Program Program 
HValuation 


Assessment Design Implement- 
ation 


Thvsvidivuetratvon however, is tar woo simplistic. 
The process is generally recognized as being considerably 
more complex and is rarely conceived of as being linear 
in nature. Most program planning models reflect the 
interrelationships among components and the continuous 
nature of the process. The particular model employed by 
an educator for the purpose of program development will 
depend upon the intended use of the model and the 
philosophy from which it was generated. 

The model whicn best illustrates the approach 
to proeram planning retlected in this research jis ‘shown 
im Terre. oii bt. snoude abe noted that tie model 
represents an "ideal" and that, in reality, the program 
planning process may be unable to conform to the model 


in its entirety. 
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IDENTIFICATION / 
ASSESSMENT 
OF 
NEEDS 


5. 


ESTABLISHMENT 
OF 
OBJECTIVES 


SUMMATIVE 


oS 


FORMATIVE 
EVALUATION 


ete 


PROGRAM DESIGN 


EVALUATION 


4. 


PROGRAM 
IMPLEMENTATION 


3. 


-Generation of alternatives 
-Evaluation of alternatives 
-Selection of best 
alternatives 


Adapted from: 
Home Economics and 4-H 


Branch, Alberta Agriculture, 
1981 


Figure 3.1 Program Planning Model 


This model represents program planning as a 
continuous process in wnich evaluation plays a dual role. 
The concepts of formative and summative evaluation as 
developed by Scriven (1967) are important here for an 
understanding of how evaluation fits into the model. 
Formative evaluation is undertaken during program develop- 
ment and initial operation in order to identify problems 


and discrepancies. It allows for constant adj 
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formative evaluation findings, program planners may return 
to any step of the process to make revisions as indicated. 
Summative evaluation provides a more comprehensive view of 
the value of a program once it has been established. The 
Summative evaluator assesses the total program and is in 


a position to make recommendations about its continuation, 


expansion and use in other settings. 


and "summative!! refer more to the purpose or role of the 
PValLeatmon ethan toe tie process. “ven so, the @rstinetion 
between the two is not entirely clear as the process of 
program planning is ongoing and summative evaluation is 
frequently used to feed back into planning and improvement 
of a program. A summative evaluation may thus become 
hormatave 2ieiv results in continuation and Pmprovement 
Gitalrpar ticular *orogram, The aye oes of this study was 
toaconduct a summative evaluation of the Spring Session 


for Seniors program. 


An interactive wiodel 


Concepts and Assumptions As mentioned previously, the 
evaluation model used in this research was derived from 
Stake's responsive evaluation approach. The evaluation is 
organized around the issues and concerns of the intend 
audiences. A major concept inherent in this model is 
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With the audiences and making subjective judgements. 
Another important concept is communication. In contrast 
to other evaluation approaches, lines of communication 
between evaluator and audiences remain open throughout 
the process. Such open communication is essential to 
identifying and verifying issues effectively. Communication 
teyalso importamiean vroviding results to the audiences it 
meaningful ways. Rather than rendering the results 
entirely in “thelform cota wralvten of ima mrepor Bactive anode: 
relies on more natural forms of communication such as 
verbal presentations and visual portrayals. The concept 
of values is also essential to this model. Whereas other 
models are’ basédvon othe aideaiof value consensus -GGuba 
and Lincoln, 1981), this approach recognizes the import- 
ance of valwetpluralbrtyiieis Forest snoimescoutsn is 
program will have multiple values and the concept of 
evaluation must be broad enough to encompass them" (1976, 
o.) boG.. 

Rather than focusing on program objectives or 
intents to determine the worth ofa program, this model is 
concerned with program activities and outcomes as they 


Pere te to Che 17crinslLe values of the .ecucati ona. 


The underlying assumptions of the model are 
as follows: 


- Evaluation is essentially interactive 


depends upon continuous interactions between 
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the evaluator and the intended audiences to 
identify and verify purposes and issues. 

- valuation is an open process allowing new 
issues and concerns to emerge throughout. 
Consequently, the evaluation design is continu- 
ally evolumerin anPanhtemotumto respond to new 
issues. 

- Evaluation looks at a total program with a view 
POgdiscovening soothing towstrengths and weaknesses. 
Pers conc erred wren program actly rwes” and 
fitriicrc vamues On Chen pros ram rarer usu 
with objectives. 

- Evaluation responds to the value plurality 
reflected by different audiences. Unlike 
many Other models which assume concensus on 
values, this model allows for value conflict 
in presenting the results. 


- Evaluation is a continuous process in th 
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there is no natural end point. An evaluation 
may raise new issues which could result ina 


recycling of the entire process. 


The Process The concepts and assumptions presented in 
the previous section reflect the particular views of the 
researcher regarding evaluation. In order to be useful in 
sonducting evaluation research, the-concepts-and-assumpiions 
must be translated into a process or plan. Such a process 
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REQUEST FOR EVALUATION 


OVERVIEW OF PROGRAM 


CONGE EP LUALIZAT I OIN 


EVALUATION DESIGN 


NEGOTIATION 
WITH AUDIENCE 


-Identify audiences 
-Identify purposes 
-Identify issues/ concerns 

-Formulate evaluation questions 


Who ? 
What ? 
How ? 
When ? 


VERIRY. 
IMPLEMENTATION 


REPORT TO AUDIENCES 


-Description 
-Judgements 

-Recommendations 
-New Issues 


Figure 3.2 An Interactive Evaluation Model 
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The process begins with the request for evalu- 
ation (usually originating with the decision-makers for 
the program). The immediate response of the evaluator 
is to familiarize nerself with the major features of the 
program. Such an overview can usually be achieved through 
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conversations with key people and perusal of relevant 
documents. Stake also recommends early observation of the 
program in action but this may not always be possible. 

Having gained a sense of what the program is 
about, the evaluator conceptualizes the evaluation in 
terms of the basic concepts and assumptions which will 
guide the process. 

Next begins the ongoing process of negotiation 
With the intended audiences. This involves first, identi- 
fying all possible audiences of the evaluation (such 
audiences may ee funding sources, program admin- 
istrators, students, policymakers, program staff and the 
general public). The evaluator initiates conversations 
With appropriate representatives of each intended audience 
to determine the purposes of the evaluation. From the 
purposes will emerge the concerns and issues which form 
the basis for the evaluation questions. ‘The continuous 
nature of this step is a key element of the process. 
Ongoing interaction between evaluator and audiences, 
identifying and verifying the important issues, ensures 
that the evaluation will be "responsive" to the inform- 


ation needs of those people involved with the program. 
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When most of the issues nave been identified, 
the evaluator may begin to develop the evaluation design. 


The particular design will depend uvnon the basic assumption 


0) 


of the evaluation and the information required to respond to 
each of the issues. In keeping with the broad view of 
evaluation reflected in this model, a convergent evaluation 


design is suggested. A convergent design involves the 


) 


Se recul On Ol cata from citiecrene Sources, @U-cdlirerent 
points in time, using various techniques. Such a design 
Will be described in Chapter 4. 

Implementation refers to the actual activities 
Involved in collecting and analyzing data. This stage 
feeds back into the negotiation process as new issue 
emerge from data collected. 

As Stake points out, the end of the evaluation 
process is not reached because there are no more issues 
Big rather because of Limitations of time or resources. 
Ultimately, a report must be rendered to those who 
requested the evaluation and to the otner audiences 
involved in the program. These reports should provide 
a description of the program, judgements regarding the 
core and the future of the program, specific recommend- 
ations and new issues generated by the evaluation process 

In viewing the evaluation process represented 
by this model, it IS important to remember that the 


components are not entirely sequential. It is essential 
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The methodology used in the evaluation of the 
Spring Session for Seniors program will be presented in 
thisschanter. The first section will describe the 
implementation of the model which was presented in 
Chapter 4. Techniques of data collection including 
sampling, instrumentation and collection procedures will 
Dewcescri ped in She second Dare Of this chapter. Ihe 
bao lecee toni deal evita tne analysis: oOfacata cerived 


from the study. 
Implementation of the Model 


The request for an evaluation of Spring Session 
i1Or SenLOrs Was made by the Advisory Committee Tor che 
program. An overview of the program was achieved through 
initial talks with Committee members, program administra- 
fOors and whe program coordinator as well” as through a 
perusal of relevant documents. It became clear that, as 
with most programs, there were certain limitations which 
had to be taken into account in developing an evaluation 
approach. To begin with, the evaluation would have to 
De retrospective In that 1b was not built into the program 


during the planning and implementation stages. Furthermore, 
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6) 


no clearly documented goals and objectives existed to 


a] 


euide the operation of the program. These characteristics 
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as well as the nature of the program as an informal, 
continuing education endeavor were important in influencing 


the choice o 


FH 


an evaluation model. 

The intended audiences for this evaluation 
included the Advisory Committee, the Faculty of Extension, 
the Office of Special Sessions, the President's Committee 
On Gerontology, the Department of Advanced Hducation and 
Manpower (as the funding source), the students and the 
Mieeruc vores WaWr tn iene@erceptronwolethesinisrructoers; 
representatives of each of these groups provided input to 
Poernaentitkcati om ofweoncerns#and |! wssues. anthesnonzomme, 
negotiation process regarding these issues was facilitated 
by the fact that the Advisory Committee was comprised of 
representatives of many of the intended audiences. 
Numerous discussions took place with the Committee as a 
whole and with individual oe ae members with a view 
to discovering and verifying the relevant issues. 
Therstudy (desheny wheehsts discussed" in, this 
emaprer,els basedaon the @esvesjwizeh were adenuaiied. 
Following collection of the data, the evaluation results 
and recommendations were presented to the Advisory ee ee 


inothe»form-of-a written report and a verbal presentation 


supported by visual portrayals of some of the findings. 


An evaluation design is a plan of action outlining 


the process of data collection. The design specifies what 
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pata. tor collect, “howto collect atjY whens toeceilect ax 
end? irom whom toe collect! it. ihe speci ficimethods «hosen 
Por data collection will” depend= tov a* great extent upon 
the questions posed in the evaluation. Traditionally, 
the methods used in evaluation studies have been derived 
from tne classical research paradigm which has found 
considerable support within social science and educational 
research... Evaluation researchthas soughteto: produce 
Objective, quantifiable results which reflect ther:"truth" 
Shoumlmar Drosgramor “Curr culumgm Jor this: endse conventa onal 
approaches have followed the experimental and psychometric 
traditions dominant in educational research! (Parlett and 
Hamilton, 1972, p. 1). While many evaluators continue to 
advocate a classical experimental approach to evaluation, 
heir views have not gone unchallenged. Guttentag suggests 
that, "One major source of dissatisfaction with evaluation... 
stems from the conceptualization and modeling of evaluation 
Pesearcn aitcer the classical research paractem' (1975, pe 60) 
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arlett and Hamilto 
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contend that such approaches have 
Mleo to studies that are artiticial and restricted in 
BcOpe'! (Lo/o, bs 1). As, ineicacved on, Guenter 2.” the 
problem of selecting appropriate methodological approaches 
to evaluation has led to a qualitative versus quantitative 
debate which has recently become a central issue in 
evaluation literature 

Crlvics Of the roiesercal sclentrii1G aporoacn 


[e.€. otane, 1975; Guba and Dincoln, 1981: Partett and 
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Hamitton, 1972n Patton; 2980); «favor tan alternative sapproach 
based on the paradigms of anthropology, journalism and 
phenomenology. This is not to suggest that they rule out 
entirely the use of conventional quantitative methods but 
rather that they emphasize the importance of using quali- 
tative techniques in conducting evaluation. Indeed, "There 
are times when the issues and concerns voiced by audiences 
require information which is best generated by more con- 
ventional methods, especially quantitative methods" (Guba 
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and Lincoln, 198), ps 36). 0 Such was the case with the 
Gescanch desi em tor (this wtudy.s Based..on themature cor 
the research questions, the study used a combination of 


quantitative and qualitative techniques for data collection. 


BaeernCOLleCt von 


Lys research utilized a convergent approach to 
data collectton—in that information was derived froma 
number of sources, ati diiferent points: in time, wsing 
several techniques. While this approach may be more costly 
and time-consuming than some, it offers a number of import- 
ant benefits for a study such as this one. A major advant- 
ge, is, that at allows new issues tovemerge throughout. the 
process. [It also requires that the evaluator take into 
account the various value perspectives of the people 
involved.in the program. By using a convergent approach, 


the evaluator obtains a more complete picture of the program 


ay 


and decreases the likelihood of presenting a biased view. 
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Finally, the data acquired through the use ofthis approach 
Will be richer for having been derived from a number of 
dhiterent sources... Farlett andizamilton advocate a 
Similar approach suggesting that, “the problem defines the 
MoL eG seseds«.ROuMChROG Ghul oelts.OWo bud Li-ing le ai tations) 
is used exclusively or in isolation: different techniques 
ane combined touwthrow ligshseonsascommon problem, (1972, 
Pep. 15-16). 

the-four magoradata collection,.techniques used 
in this study were: a survey, focused interviews, document 
analysis and interviews with key people. Secondary sources 
of information such as the researcher's attendance at 
Advisory Committee meetings and at parts of the 1981 
Spring Session for Seniors program also provided valuable 


insights to the program. 


survey 


ail-out questionnaires were adminis 
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had attended the program in previous years and a comparison 
group consisting of people who had never taken the program. 
However, due to a lengthy postal strike, the number of 
comparison group questionnaires returned was not sufficient 
to justify including them in the study. Instead, the 
comparison questionnaires were analyzed separately and a 
summary of the responses was provided to the Advisory 


committee. 
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sample The population for the participant group 


consisted of all andivicduals who had particip 
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Session 10r Seniors wuring tie Two years prior to anivia- 
fron of. this stucy (i.e. £979 end 1930). Names of: partici-— 
pants were obtained from Department of Lxtension mailing 
lists. No other criteria were applied for inclusion in 
the sample; however, certain criteria were assumed based 
on the following admission requirements for the program: 

a) participants should be retired 

b) “participants "should be "0 yearns of ‘Age -or 

OVier ROm shouldwoe tthe spouse SOT VsOmeone who 


HS fin Webi ssaee Gcavesory “and retired: 


From the 417 individuals who had participated 
in the program during 1979 and 1980, a random sample of 
250 was drawn. The sample thus obtained consisted of 
ipo urean afd co, rural partici pants. 

Of the 250 individuals to whom the questionnaire 
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onded yielding a return rate of 60%. 
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Six questionnaires were returned unopened due to partici-~ 
pants having moved to an unknown address or having died. 
If these individuals are deleted from the sample, the 
return rate is increased to 62%. For a mail-out question- 
naire, this is a particularly good return rate as compared 
to the average return rate of 10% to 50% reported by Hill 
and Hansen (1964). 

Of the questionnaires returned, five were 


deemed unusable, two as a result of being inadequately 
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completed and three because respondents had registered for 
but had not in fact attended the program. The resulting 
sample of 146 respondents comprises approximately 82% 


females and 18% males. The sample is described in further 


detail in Chapter. 5. 


Procedure The questionnaire initially developed 
for this study was pre-tested with two groups, one urban 
and one rural so Based on whe’ responses’ to. questi onnaire 


items and the comments provided by these two groups, 


it was finalized and administered to the sample 
The questionnaire was also examined by a Human Research 
Ethical Review Committee and was judged to have met the 
requirements for ethical research. 

Rach person in the sample was sent a question- 
naire with an explanatory letter and a stamped, self- 
addressed return envelope. Also enclosed was a stamped, 
self-addressed card which could be used to request results 
of the study. Approximately three weeks after the 
questionnaires had been mailed, reminders were sent to 


those individuals who had not yet responded. 


Instrumentation The research instrument 
(questionnaire) developed for the survey was seventeen 
pages in length and consisted of both open-ended and 


fixed-response questions (see Appendix A for a copy of 


the questionnaire). In preparing tt 
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was taken to use large type and ample spacing in response 


to anticipated visual impairment among some respondents. 
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The research instrument comprised the following sections: 
1. demographic information 
e. teducaticnahea te tudes: ana parti clipatLon 
5 ..involvemene in vand timpac ts cof the lprogram 
4. an educational motivation scale 
Swtadminwtstravive Sconcerns .(e.g2fees, Admission 

DO litemee) . 
While most of the sections are self-explanatory, the 


educational motivation scale requires some explanation. 


Educational Motivation Scale in a atvempr to 
discover the factors which motivated participants ‘to enroll 
T] this program, a revised torm of Boshier's baucation 
ParuiLci pation Scale Was wsed,. ‘lhe Originalii.Pws. was 
Pevelopea +o measure the motivations Of adults for engaging 
in traditional continuing education experiences (Boshier 
and Riddell, 1978). In order to render the scale valid 
for use with older adults, Boshier and Riddell deleted 
tnose items which, in factor analysis, loaded on the 
Professional Advancement factor. The revised scale was 
tmen testet With a group of Older adults involved in 
CONLIMUINeG ecucation COUrSseSs. .  ocores for the 45>. Ltems 
were subjected to factor analysis and four factors emerged: 
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Escape/ Stimulation, Social Contact, “Social Welfare and 
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Cognitive Interest. Reliability of the revised scale as 
determined by a mean item test-retest procedure was POLO 


Validity was examined by correlating the factor sc 
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agerived from the study With scores obtained on three 
established measures: the Life Satisfaction Index, the 
Adjustment to Later Life Scale and a Social Participation 
scale. The mean item X whole-scale correlation coefficients 
Which emerged ranged from .40 to .64. Based on these 
eerrelov ons, BOsiler and ficce) concluded thay ethe scale 
was 'tsufficiently comprehensive for use with older 
Pemeic oom s' “C1978, De 17a. 

On the questionnaire used in this study, 
participants were asked to rate each item on the 45-item 
er ce Cc One Wie aL Oe Hemi rl adciinGammhlucnce’, “little 
influence!!, "moderate influence!! or "much influence" on 
heir Cec Uemonleto Wartiica paimertnwithe: program! bosihmuer and 
Riddell used the same response categories but systematically 
Vomtetel ne, scalict poles %scq that ginocimtiivuence’) anc /'much 


influence" sometimes appeared at the left of the page and 


some Ginies "at. the inbghtbes luaaties tevaluation pstudy, the 
response categories were given at the top of each page 


containing the scale and were not varied. It is possible 
that such consistency engenderea a response set 
participants; however, this risk had to be balanced 


against the possibility of confusing respondents, 
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An example of a scale item is: 


To learn just No Little Moderate Much 
for the sake intimence, -initivence:s Ingivence, Influence 


of learning 


FOllowing the scale was a question intended to 
discover the success of the program in meeting partici- 
Panis” expectations.  Specitically, the question asked 
respondents to indicate whether the program "fell below 
expectations", "met expectations'', "exceeded expectations" 
Or whether “they had "no expectations!' of the program in 


the following areas: 
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learn for the sake of learning. 

hear avouc ay svecClit¢G suvjeCe Or skill, 

make new friends. 

improve my image of myself. 

have the OpporlunLey tO associate, with, obners. 
set to know more about the university. 

enjoy myself. 
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Tier uUse On" this Guest on. in COM junc On WiLbh the 
h.P.S. instrument represented an attempt to link the 
concepts of needs, motives and expectations as they relate 
to education for older people. Boshier and Riddell (1978) 
maintain that motives are manifestations of needs. If 
this is indeed the case, then the scale is useful in 
identifying the needs of particular groups to whom it is 


administered. It could be further argued that needs are 
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sed by expectations. Thus, by determining 
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finding out whether their expectations for a particular 


program were met, one could discover whether or not the 
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program was successful in fulfilling some of the educational 


needs..cf.the particinants. for example, 1f respondents 
rated as most influential those motives relating to learn- 
ine, (Ce.e..!!to.seek knowledge for.its. own sake''), it could 
be assumed that they were manifesting cognitive needs. 

Dy determining how well the program met their expectations 


ghettos sense,.thevsextent.to Weichiit. fulfilled their 


cOgnitive: needs can be assessed. 
POoCcused 


Questionnaires are useful in obtaining large 
amounts of information from large numbers of people with 
eeminwmom Of time andleifiort involved. Nowever, tne 
questionnaire is a structured and directive technique 
Woicnrtends’ to anhiput. the, expression’ of unsolicited 
responses. iiven open-ended questions may be ineffective 
nia) assessing people's impressions, perceptions and ideas. 
Because the views of yvarticipants were ver 
questionnaires. 

The interview technique used was an adaptation 
of the focused interview devised by Merton, Fiske and 
Kendall (1956). The focused interview is unstructured 
and non-directive. Jt is used with groups of people who 
are known to have been involved in a particular situation. 
Ry ampor tant (criterion. aor use of this technique Ts. hat 
the researcher has analyzed the situation prior to con- 


ducting the interview. According to Merton et. al., 
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"the interview is focused on the subjective experiences 
OF persons exposed. to the...situation in an efor ‘to 
ascertain their definitions of the situation! (29563 p. 3). 
In the focused interview, the interviewer plays an active 
role, continually assessing the interview as it proceeds. 
in Unis Stu@y.) socwsed Interviews were conducted 
Wet Dour erouvs Of people during “spring Session for 
seniors, 1981. All interviewees were participants in the 
program. ‘Three interviews were conducted at the seniors! 
drop-in centre during the daily lunch break. The fourth 
interview took place in a lounge area of the residence for 
Out=@f-—-town participants... Une of the groups consisted 
entirely of sdmonton residents, another consisted of rural 
residents only and the other two groups comprised both 
rural and urban participants. ‘The smallest group consisted 
of three people while the largest had eight members. 

On approaching each group, the researchel 
explained her role and indicated her reasons for wishing 
to conduct the interview. Invariably, the request met 
with a positive response from participants who appeared 
eager to discuss their impressions of the program. The 
interview guide consisted of two very general questions: 


1. What have you liked or disliked about 
Spring Session for Seniors? 


2. What would you like to see happen 
with the program in the future? 


No further direction was given to the interviewees 


Other than to follow up on points which they raised mach 
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interview took approximately one hour to complete. 


Document Anaerwsie 


Ar ebmportanat Pamutok tills spanticular summative 
evaluation was the analysis of relevant documents. In 
this research, all of the available documents relating to 
the planning and operation of Spring Session for Seniors 
were analyzed. These included the original proposal for 
funding, progress reports, correspondence, brochures, 


newspaper articles, Advisory Committee and Special Sessions 


a 


5 


Committee minutes and budget information. Analysis of 
these documents yielded a very complete picture of the 
program as it has evolved over the years. It also provided 
valuable insights regarding the strengths and weaknesses 


of the program as viewed by participants and administrators. 


Bg 
tN 


Interviews with Key Informants 

The perceptions of key veople who nad been 
closely involved with the program were seen as.an es 
part of this evaluation. The-Tollowing six people were 
selected to be interviewed regarding their views of Spring 
weBeron Dor Seniors: 


- the program administrator 

- the program coordinator 

- a previous program coordinator (currently a 
member of the Advisory Committee) 

- the Advisory Committee Chairman 

- an Advisory Committee member (a previous 
-participant in the program) 

~ the initiator of the program (currently a 
member of the Advisory Committee). 
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An interview format consisting of six major 
questions was developed to guide the interview process. 


The auestions-were as follows: 


+ 


nr 


Le vescribe the Soring Session for Seniors in your .own 
words. 
e. «a, Whet “do you think ere tie goals and “objectives or 
the program? 
(bo) How successful do you think the program has been 
in meeting the goals and objectives? 


4. What are your perceptions regarding participants' 
satisfaction with the program? 


4, Nhat are the strengths and weaknesses of the program 
as you see them? 


>» Has this program had any effects other than those 
whicn were intended°or anticipated? 


Oe What Would you like to see tor the future of Chis 
program? 


a veGon Inu svoOruatscontinue: 

GO) 1? continue: astis: 
expand? 
incorporate different levels? 
new offerings? 


While this format was useful in ensuring consistency, the 
interviews tended to be relatively unstructured and 
informal. ‘The respondents frequently raised other issues 
which were then used as the basis of questions for sub- 
sequent interviews. In addition to providing invaluable 
information, these interviews were important in that they 
reflected the broad range of value perspectives held by 


respondents. 


Data. Analysis 
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was relatively simple and straightforward in that it 
involved no testing of hypotheses and used no inferential 


Statistics. Instead, the research sought to describe the 


program in terms Of the process and the impacts and To 


answer the questions posed in the research. The informa- 


tion obtained through using various techniques and sources 


Gi data, Converged CO provide a complete picture of the 
program. because the study was descriptive in nature, 
richness of data was pursued to combine with more quanti- 
tative evidence regarding the strengths and weaknesses of 
the program. 

Questionnaire data was coded, keypunched and 
computer analyzed. A descriptive analysis consisting of 
frequencies, means and standard deviations was provided 
for all relevant variables. Responses to open-ended 
Questions on the research instrument, to the focused 
interviews and to the interviews with key informants 
were analyzed in terms of content. The major findings 


which emerged from the convergent analysis of data are 
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This chapter reports the results of the data 
eoilection and analyevs., Altaough the research utilized 
a variety of data gathering sources and techniques, the 
majority of data was derived from the responses to a 
ed Seine administered to a random sample of partici- 
pente.. A GCescription of this sample in terms of demo-— 
erapnie characteristics will comprise the first section 
Or rtiie Chapter. -Thevsecond ‘section will provide a 
Hescripi.0on Of the -oroeram, ts origin, tis major features 
and the changes which have occurred throughout the opera- 
Lion Of the program. Section three will provide the 
research results as they pertain to the original research 


questions. 


Description of Sample 


One hundred and forty-six respondents constituted 
the sample for this study. Because the program was 
designed especially for senior citizens, it was expected 
that most of the respondents would be 60 years of age or 
Older. This in fact was the case, the youngest respondent 
being 59 and the oldest 94. Both the mean age and the 
median age were 70. ‘Table 5.1 provides an age breakdown 


of the sample by 5-year cohorts. 
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TEDL G.o oe 
Description of Sample by Age (n=144) 

Age Number Percentage (%) 
Says 
00-64 ee eZ 
65-69 Dy 39 
(0-74 ep. 5D 
Yo~(o 1g LS 
80-84 2 5 
85-389 Ah 1 
90-94 rE i 

144 LOO 


Respondents were asked to indicate where tney 
lavediiby the nanie Of Jthe) place: Vor nearest place). In 


pia i 
Cabesgornizing “the responses, "aliquestion’ arose as to -the 
appropriate! categories! for St. yal. bert. and “Sherwood ‘Park 
residents. ‘The primary purpose of this particular variable 
was to determine the accessibility of the university to 
respondents. Based on this reasoning, a decision was made 
to iroup the two respondents from Sherwood Park and St. 
Albert with the Edmonton sample because regular public 
transportation is available from these centres to Bhdmonton. 
The resulting sample consisted of 69% Edmonton residents 
and 31% non-idmonton or "rural" residents. 

Tie sex distribution” of the sample wae 81.5% 
fSaewensens WONo Re ale4e In ward thas Gi share ty an perhs 
Diatisex Ca str ontion can be attributed to the imbalance in 
Piewset Tattoo. Of the povutstaon asa whicle. “im 1976 in 
Canada, there were only 777 males to every 1000 females 


an tne G> and OVer age eroups {statistics Canada, 1976) 
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proportion of older women are single (i.e. widowed, 
separated, divorced or never married), they may have a 
Greater interest in tarticipating in a program of tni 
He CUT eee) a See Odi Course, is Simply conjectures Bin this 
sample, 37% of respondents were married, 47% widowed, 10% 
Single (never married) and 6% separated or divorced. No 


breakdown of marital status by sex was done. 


Respondents were asked to indicate which of 


») 


Six categories best described their work or retirement 
Status. The category ''homemaker and retired" received 
the largest number of responses at 46% (men as well as 
women could check this category). Thirty-one percent of 
respondents were fully retired and another 14% considered 
themselves homemakers only. The remaining 9% were working 
full-time, working part-time or homemakers and working 
part-time. Of those retired, the average length of 
retirement was elght years. 

AlVTaough tne Lareest majority Ol Darvaca pants 
were retired, occupational background was considered to 
be important data. Respondents were asked to indicate 
tneir occupation at presenti Or prior, to retirement. The 
responses were grouped into eight categories which are 


hown in Table 5.ed. 
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Occumpatuon (Cie b50) 
Numbe Percentage 
Professional 59 Ls eth 
Semi-professional 5 Leis 
Sales and Management ia eas 
Opiice/Clerical 18 Deys: 
Skilled Labor te bas: 
Unskilled Labor a Lasts 
Homemaking eu 1Leeo 
Farming/Ranching 6 EES 


is interesting to note that nearly one-half of the 


sample were in the professional and semi-professional 


occupational categories. A cursory review of responses 
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had attended and/or completed university including several 


who 


Sec 


gested that nearly 30% of the sample were or had been 


OC Le peacnens . 


Not surprisingly, the sample consisted on the 
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rage of highly educated.individuals..-.A total.of 44% 


had obtained graduate degrees. Another 24% had 
pleted or partially completed some other type of pos 


Ondary training (é.g. technical school community college). 


Twenty-two percent had completed high school and 10% had 


Eee 


Cenada-treures tor’ LO7Geinemeaved that,~of/ the population 


65 


university and of the 


4 


eived eight years of schooling or-less. Statistics 


years and over, only seven percent had attended 


) 


e, 2.6% had obtained degrees. 


Total family income on an annual basis was 


divided into seven categories but several of these have 


bee 


n combined for ease of discussion. Ten percent reported 
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incomes of %5,000. or léss, 42% reported 55,000. to 

pie C00., 235 reported @13,0007 to $21 000. and 21% reported 
incomes of 421,000, or over. While the use of open-ended 
income categories precludes the computation of a mean 
income, some comparisons can be made with Statistics 

Canada figures. Their 1976 statistics show an average 
Siavabeincome, Of 97 soo. tone eee tamilies (incimdine 
unattached individuals) in-which the head was 65 years 

Or older. This suggests that the annual income of this 


sample was somewhat above average for their a 


O 


ge group 


although caution should be taken in making such comparisons. 
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the income categories were too broad to 
yield comparable data. Further breakdown of the highest 
income category ($21,000. and up) appears in retrospect 
to have been advisable. Moreover, the time gap between 


this study and the Statistics Canada census renders 
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Deseriorion Of Springs Sessron Tor iwwentors 


OPiLeino Od tie Proreran 


The Spring: Session tor Seniors program at the 
University of Alberta was implemented in 1975. ‘The 
program was inspired by and, to some extent, modelled 
after a similar program instituted the previous year at 
the University of British Columbia. Following approval of 


the program in principle by the Special Session 
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4 joint funding proposal from the Faculty of Extension and 
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the Office of Special Sessions was submitted to the Alberta 
Pepartment ofiAdvancedwkducathonyl tA ghanteinyrthe amount 
Of 220,000% wasirecelvederonsuvportethe, programa torn the 
tie suryéarnasian innovatevewpro ject. pelthnesDepartment jor 
Advanced Education (now Advanced Education and Manpower) 
has continued to provide funding for the program on an 
annual basis. 

Wnile no formal needs assessment was undertaken 
Prior to ini tVvationrorsrhisceprorram, ithetVepartment of 


Extension did engage in "a number of discussi 
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conferences with older people, as individuals and as 
members of the Alberta Council on Aging and the Society 
for the Retired and Semi-Retired, with a view to discover- 
imei sie ixreneeds and desires for learning (pplication for 


brant, 1974). 
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The original goals and objectives 
S@€ssio0n for Seniors are difficult to ascertain as they 
have never been made explicit. Indeed, the only goal 
mentioned during the planning stages of the program 


concerned encouraging senior citizens to avail themselves 


of the tuition-free credit courses offered by the University 


to Andi viduals-65. and jover: 


This is not to suggest that the program has been 
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ather, it indicates the existence of implicit goals 
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some of which were present at the outset of the program 
and Others which have developed witn the program. 

A review of program documents, observation of 
the program and interviews with key people suggest the 
Por Omitne Implicit poalseor Go Jec tives: 


rr Toebroaden and ennance the educational 
Opportunities available to older people. 


2. TO provides “older veoplé wit 
tO experience university l 


5. To increase the accessibility of the 
university to this age group by breaking 
aqown their apprehensions. 


ue, tOPrespora tO tte particular educational 
needs of older people. 


5. To encourage the promotion and development 
of ongoing adult education programs for 
Older people in small rural centres. 

oO. TO increase: thet participation of senlors 
in other adult education experiences 


harmlo Bue lvye fost ic hoames viet fo lanai mond 
implementing the program. 


agreed-upon goabs of the programs: They are simply impli 
goals as perceiv by this researcher. 
Major Features of the Program 


Spring Session 2or seniors at Lic University «of 


Alberta is a special three-week program which provide 
variety of non-credit, special interest courses to older 
people. The program is offered on the University campus 
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Paculty®of Extension and the Office ofeSpecialrsessions. 


The major features of the program are described below. 


Advisory Committee A most important feature of the 
program is the Advisory Committee which was formed during 
the initial planning stages. 2 comprises representatives 
of community organizations, individuals who have been 
involved in the program as participants and representatives 
of the University. The Advisory Committee has taken an 
active role in planning and implementing the sessions 

ana as provided important inpuct to policy decisions 
concerning curriculum, fees, admission policies and social 


programs. 


Curricuium Courses have been offered in a wide variety 
of topic areas ranging from music appreciation to mole- 
CULes. trOMm Creative Woeiging. to Canadian history. “lhe 
choice of topics offered in a given year is dependent 
upon a number Of Tactors such as: 

- popularity of existing course 

- demand for new courses 

=—AvaLlaoLlauy Olnlieeruc rors. and 

-~ availability. of. space. 
Generally speaking, participants have considerable influ- 
ence on course topics for subsequent years. The number of 
courses offered-has,been increased from 10.in.1975 to 16 
iH, VOSO ( Sec, Appondix. bi totes listing of courses)... The 
length of courses varies from one to three weeks and some 


courses include more than one section. Participants may 


register for as many courses as will fit into their 


4 by 1) i —_ 


; quoted beds aah 0% 


1 6 te, <n a 
} ig pi 


4 ead, to otf me : sit 
a, 

gatas pemsio% ean ee jsepe dined & 
‘asvis sone athe aseaagaee 4 oi! an 

ar seed. oved otw Siaubiytbat S00 Ls Mahe wit 

nay <3 as nese jet Dis ‘Vee tyse i S8 naligo* care i 
| ‘a nacat ead o3%3 Raia Vtoaivba ont” * tia 0's ¥f 

am tuzsa, oct poetnemetont bas patos, ab ote 8 

notatoob yoekleg e2 dedab seas togak, nehtront 4 ad. 

etooe tna astoliog méisaimds 2 SH2. muluokaaue § 


~~ 
-~ 


Be 


ous ; a. 
ytaiuey sbiw a al-beteTio aeod even gsanuod 


staus mor Bitty ane bide sige? 


al fie 


y1osein neibsnad-o2 ghid law eviieetd, 207k aah 


rae 
‘webdeteb ab imee septa Bont bese 2T9 asiges to € > toi: 


Ped CF Oe oo i> | L as & + <5 


‘96 dove etotos? To ii 


78 2UOD Bh ijeixe To yi irelugod = - 
Baasivoo wea m0? Saaned > 
sotamtitant Yo ywilt daliova i 


- .eamnae to i itivetinem © 


© 


oyka <= 


i ae 
-ultaz nidaishieiy over eineqtotsteq aaiaags Y: — 


at 
5 zsdeun edt 189% treupeedus 102 esinas” orn a0 4 


< 


af es e3el wat OL cu haesoiont nesd aad bete’ 6 


« 


gal . (asertuoo to guttert 5 x0% a xibadaak ¢ De 
use is o. 


enoa bas edesw Seams) GF si aie Nr svete 
- - ion 
, nee 
ven aineqistiist ots oem on0 am r eae nm oRy, eid Be 
oF aa ha 
ateui ojat ea dine as “—_ once > 


if " va o. 


schedule, assuming that the classes are not already filled. 
A consideration im location, of classes is tic 
difficulty which some older people have in walking long 


s have 


ra) 


distances. As much as possible, therefore, class 
been offered in locations close to each other and to the 
Students! Drop-in Centre. Courses are scheduled both for 
mornings and afternoons but there are no evening classes. 
There are no formal requirements for these 
courses, no examinations and very little homework. While 
the major focus of Spring Session for Seniors is on general 
interest courses, participants are also encouraged to 
register for Spring Session credit courses either as credit 


Students Or Sas "aucrtors. 


Accommodation and Transportation From the beginning, 
efforts were made to ensure that the program was accessible 
to out-of-town residents. Accommodation and meals were 
clearly a requirement for these participants. Arrangements 
were made to provide free room and board in the student 

fee rcence for ouvt-cr—town istudents., Aitér the first year, 
participants were required to pay for their own meals. 
Accommodation continued. to be provided at no charge until 
1981 when a small charge was instituted. Transportation 
costs for out-of-town participants were originally 
reimbursed but this policy has also been changed and 


transportation costs are now the responsibility of each 


oid 63 bie xeddo ee. a at. veal $20 


ao i) 
~t - 
ale & sont 
«SOears 


“gaol anita # s 


fale! 


Poa 


aii bedoe, aah Renit¥e9 estas, 


i = 
ctaeve oft Bae eters tue ancora 


chen «ida B = We ocee Ef NPE ¥ 
£ aID0OR 402 woleasc. Bn 
} 551 wa Of2i8 ete einag ios 
Fide : tie siwom tiheto soiesee sata m0 ain ae 
ie i, 
2°10 
aninntasc sa7 6o5 io 53 £7 20GB rss 
ssw esteot?, wif Jas? stusgie by shen’ e718" a me 
| ait 
I 5 baw aols si 20A «Bt nebieet ‘mans atootae 
: ‘ e ~ oe 
-sineagigdziac vaeds 10% one » ee 
+ ot Baaod bose oot eet) eb fvosg oF ebam met 
jatit off tesze eetasowie Awot-to<si0 a 


‘ iv) 1 . = 
isio on 3s bebivowy 80 o2 Heuass 009 rors abons 


awo tbedd ot Yar od bovtepet siow “atangid 


7 


ener ‘bevastoent asv op teds Limite nae v T8e 


[isataico axe eduartotd rsa nwo} ~tocdue x0% etac 


An 
ew 
“2s — se 


neds ceed ieee anu yottog 


apes. aroqae eddy won “wae 


Other Features A drop|ein centrej*located:in the Students’ 
Union Building is open°’daily during the session. It is 
intended as a place where participants can relax and 
gather socially. Tea and coffee are available and the 
centre is staffed by %a resource vperson. 

Other features of the program included library 
passes, free parking, lunch-time speakers, free passes to 
the Power Plant (graduate students! club) and walking tours 


ofecampus.reinoclgséh, tan Orientation Day was instituted. 
rarticipan ts 


Those who are eligible to attend Spring Session 
for Seniors are all residents of Alberta who reside north 
of Red Deer, who are retired and over 60 years of age. 
The spouses of these people may also attend regardless of 


4 


ge. The program was originally available to all residents 


so 


of Alberta meeting the age and retirement requirements but 
since a parallel program became available in the Calgary 
Geese ons omonloOnls progkam has oeen restriared {ro shose 
living north of Red.Deer. The attendance for.each year 


of the program has been as follows: 
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Pach yeéar,cusually forjione “of thres reasons: 

a) the application was received too late 

b) the applicant could not be accommodated in 

the courses requested 

c) there was insurtficient room in the student 

residence. 

The ratio of female to male participants has 
generally been about three to one. Originally, the urban 
Recmonten) rural (nor=Homon on soli tewas.abcuL even. 
However, since the restriction to the area north of Red 


Deer, the ratio has changed and levelled off at about 


Geir pannand. SOs rural carric. ganis. 


Mom nistravion, ouals 


The program is administered by the Faculty of 


Extension with input regarding policy being provided by 


a 
io 


the Advisory Committee and the Office of S Sessions. 
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Funding for the operation of the program has 
been received from the Alberta Department of Advanced 
Momcet1on enc Manoower,  UNaii me Jast. year, funds were 
channeled from the government through the Society for the 
Retired and Semi-Retired rather than being forwarded 
directly to the University. The University now receives 
tie unos aprectly. 

Tre“prozram 1s cocrdina ted bye vacurty of 
Extension staff member who is responsiole for program 
planning, implementation of the sessions, promotion of 
the program, liaison with the Advisory Committee and 
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not expected to be a full-time responsibility although it 
certainly becomes so in the weeks prior to, during and 
after the session. A secretary also works part-time on 
the program and resource person is hired for the “drop-in 
centre each year. Salaries for these staff are partially 


covered by overhead costs in the budget. 


Bees Originally, the program was offered free of charge. 
Bifective in 1978 however, a registration fee of ten 
dollars per person was instituted to help to offset costs. 
Also in 1978 a new policy was adopted to charge a 350 
registration fee to those individuals participating in 


tie COurse for the fourth year or more. 


Budget 
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Revenue for the program has been derived primarily 
from the grant provided by the Department of Advanced 
Education and Manpower. In recent years, revenue obtained 
from fees and accommodation charges has supplemented the 
gsrant money. The figures below show the amount of the 


grant received each year and the annual expenditures. The 


Our years 2S: an Tact covered 


Hip 


Geticit andicated in: the tase 


by the fee and accommodation revenues. 


Annual Grant (3) Annvabelxpendi bures ©) 
1975 20,000 16,856 

1976 Ti? OO NOv avarloore 

1977 ~+21-000 Alois ne 

Povee* 227066 BOE5 59 

1979 a ee 218 2, 790 

19g0 ™ Fs"506 29,154 


1981 22,000 ; D1,4535 
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The major promotional technique has been the 
distribution of -a.large number of program brochures. These 
have been sent to senior citizens' agencies and organiza- 
tloOns across the Civuy ancetne Wortherinpart ol the province 
and also to individuals who have previously participated 

in the program. A number of press releases have been 
prepared and disseminated among newspapers and news 
magazines, radio ‘stations and television stations. 
Numerous articles describing the program have been carried 


in local newspapers, both urban and rural. 


[he suimary., acne Spring messi on. lor .enbors 
program has been operating for seven years and through- 
out that time has met with overwhelming response from 
participants. Each year, many letters and cards are 
received by the Faculty of Extension thanking them for 
providing such a rewarding experience to the senior 


citizens who have participated. 


Results Relating To Research Questions 


This section will present the results which 
relate directly to the research questions posed in this 
study. The results bring together the data derived from 


various sources including questionnaire responses, inter- 


views with key informants, focused interviews, document 
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analysis and observation. Some of the questions have ‘been 
answered entirely or in part by the previous two sections 


of this chapter - the description of the sample and the 


description of the program. 


Huestironel_ Imikbawters the nature of Spring 
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The first’ five suv-questions (a to -é) of “this 
section have been answered in the description of the 


program. 


Question lf) The payment of a registration fee appears 


to be satisfactory to participants. Questionnaire responses 
indicate that 94% are in favor of being charged the current 
ten dollar registration fee and 40% would be willing to 

pay more. The following comments seem to reflect the 


prevailing feeling of participants regarding the fee: 


- Payinet csmal lefeesgivessone the feeling of 
Ue - Navine the rier te to be LHeres 


- We don't want something for nothing. 


68) 


- To some, what costs nothing 1s worth nothing. 

On the other hand, the fee of #50 for the 
fourth year or more of the program appears to be an issue 
of contention among Committee members as well as partici- 
vants. Several of the people interviewed suggested very 
strongly that such a fee was too high and would be a hard- 
ship on many people. Others however, sup 
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fee saying that it was needed in order to help offset the 


costs of the program and thus allow more people to attend. 
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Questionnaire responses showed an almost even split on this 


question, 51% being opposed to the fee and 49% being in 


fayor. Ofmthosesin-favors the: comments. cuggest that they 


see the 350 


fee as a deterrent. For example: 


If they continue to come, they would be just 
PUTT INe Ime cine. 


Those respondents who were opposed to the {50 fee 


expressed some very strong feelings: 


Some of the 
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It gives the amoression that naving you 
around for three years is enough. 


It would eliminate a segment of society 
which, although interested, simply could 
HOt, atiords ak 


Ifathd nikeitoegum ott rom 2 lOs tons 50siss beyond 
all reason. The people who take a course 
for four times are genuinely interested and 
Sele some ching sou Or. 1.U. 


The 250 cost Me rvotculous. 
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responses would seem to suggest that t 
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reasoning behind the $50 fee is unclear. 


The admission policies for the program do not 


seem to be an issue of great consequence to those involved 


in the program. Many respondents did not complete these 


questions on. the questionnaire (about 18%) and many others 


indicated that they: Had nol euinion. Tne only finding 


which could 


be construed as reflecting dissatisfaction 


with admission policies was the 46% of respondents who 


disagreed with the policy requiring that participants be 
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retired as opposed to the 34% who agreed. On the whole, 
admission policies appear to be satisfactory. 

The provision of social programs as a component 
Of Spring’ Session \for “Seniors is ’notra matter on “which 
concensus exists. The Department of Advanced Education 
and Manpower has expressed concern about funding a program 
Which includes social events. Some of the key informants 
interviewed also indicated a reluctance to offer too 
many social events. Others very strongly supported the 
social events as an essential feature of the program. 
Those participants who were surveyed indicated a high 
level of satisfaction with the social programs. Of those 
who responded to the question, 77% were either satisfied 
or very satisfied, whereas 5% were not satisfied. 


Bbighteen percent had no opinion, most of these indicating 


that they had not attended the events due either to lack 


ies 


of interest or to health problems. he results clearly 
Suseestecl ibat social events are /Ollvgreater imporlance to 
out-of-town participants than to Edmonton residents. 
Some of the comments offered were: 
- The social events are an excellent opportunity 
to get to know each other and to develop new 
friendships. 


- I found them varied, educational and interesting 


- SOcial activities such as opera, theatre and 
symphony can all be considered educational. 


- There was something for all tastes. 
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Focused interviews with out-of-town participants revealed 
that many of them felt that too few social activities 

were available for them. Such activities are viewed 

as particularly important for rural people because they 
provide the “opportunity to meet others with different 
backgrounds! (interviewee). Out-of-town participants 

also complained that Hdmonton participants frequently 

did not attend the social events and thus, they had little 


Opportunity to meet and socialize. 


= 


\ concern expressed by a very large proportion 


b 


of those interviewed as well as many of the questionnaire 
respondents related to the discontinuation of tours which 
Havenbeen a feature of previous years. ~There appeared to 


be strong support for reinstating these tours. 


Question 1(g) The question of future offerings in the 
program elicited a very wide range of responses. Many of 


bnese Gealt specitically wWitm particular course ol terings 
(e.g. an astronomy course, evening courses, more courses 
Wirroul, nOmewoOrk, More Practical courses SuUCh “as first-aid, 
public speaking and gardening). Other comments concerned 
expanding social programs, with particular emphasis on 
tours, Many" reéSsponcents Inarcared: that they Like; the 
program as it is and see no need for changes. 

Among participants, there was not a great deal 
of support for offering courses at different levels thereby 


allowing people to progress. Exceptions were Art courses 


and Frencn in which progress was seen as important. 
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Generally speaking, a few respondents supported the idea 
of different levels and the otners expressed no opinion 
On this subject. Among the key informants who were 
interviewed, there was some strong support for different 
levels but one problem that was pointed out was the length 
of time between sessions and the difficulty that this would 
PepEcsenit sin, lLerms Of progression. 

In the focused interviews and interviews with 
key people, respondents were asked to share their views 
regarding year-round university courses for older people. 
The question met with mixed reaction. Out-of-town 
participants conceded that it would be a good idea for 
Badmonton residents but would have little impact on them- 
selves. One respondent pointed out that to institute 
such a plan "would be very expensive and it would not 

be used'! because of the harsh climate in Edmonton. Other 
interviewees expressed enthusiasm for the idea. Key 
informants were also divided on this issue although those 
in favor appeared to feel more strongly tnan those who 
weren't. In general, key informants supported expansion 
of the program in order to respond to future needs and 


prevent the program from stagnating. 
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Session Bhorrseni ors useen? 
Question 2(a) The only program goal made explicit was: 
- to encourage older people to take advantage 


Of the University policy of rebating tuition 
fees for senior citizens in degree courses. 
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There has been no evidence to indicate that this 
been attained. In the first year of the program, two 
students registered for credit courses and this number 
increased to four the following year. Statistics suggest 
that the number of “students enrolling in “credit courses 
hee not increased substanvially over the years... ihe 
failure of the program to meet this goal has been widely 
recognized among key informants. 

EnDiLCuu toe lst seem program asricentitiiem Dy 
this researcher, have been listed earlier in this chapter. 
Pevermining jhe success. "che rogram in meeting these 
Poats'is difficult, partly because they have never been 
made explicit but also because they are very broadly 
stated and therefore difficult to measure. In the 
Subjective views of this researcher, the program has been 
successful to a great extent in reaching goals number one 
and two which state: 


- to broaden and enhance the educational 
Opportunities available to older people, and 


- to provide older people with the opportunity 
to experience university life. 


The program has met with some success in responding to 
goals number three, four, six and seven whicn state: 
- to increase the accessibility of the university 
to this age group by breaking down their 


apprehensions 


- to respond to the particular educational need 
of older people 


- to increase the participation of seniors in 
other adult education experiences, and 


eo iit ee 
swogaue w6 ¢ aves ns 
aoa LOS. }IEedy: a 


oot ; ihe 4 
‘et Ssasst eas" ‘x8v0 ‘cents intel 


Wie ad ] - 
ISS\? ae 


iy 
ae ghtwottos : 
tole ate’ 


, 


—4 
= 
nl 


Ylshiw seed asd ecg ite 3 Sop 


, etaattotat pee 


: | ate 7 
tiisnshs? ae-meeew © io eis 
» : a PF a ae 7 r 
7 a eo oe iAs Ja i> cos (i 


it sniteon mh meow es 10 eseobue Wie bis bts , 
sed yltteg thea TtiS": 
sIbso.d Y1ev ete Nee) Seusoed obls. Je rg drotte ih 
eit wl  ,¢suamew of Fiostitis enotstedé bas’ me 
a or t 7 
.84 MSTCTY aft ,tstStasse? Sluts to avant 
- ie 
rodmun afsos autivest of faeyxe 786% & of. 
ar dobite'e 


snoltesubs Bs soabrine Ene ROS eoad Laide 
elgosa ashloved eigelisvs eats ta ud 409G0 


id Atiw vigoog seblo sbivowg o - eae 
ettt qo leis vinb isaac : a 


Se 
oF anibaogsst afl sessovs Senos ahaa 3sa ait mutgout 3 
; Ns “{) 


/ «= -. 1 Ne 


' a oa pos a 4 5 
sfdw nie ree bna 3 A ‘fe su08 oer : aia aah: Nt 


vi fereviaw sf2 20 ei tiidteasoos wie oj eet Be , 
sted} gweb anisapgae yd qe gs eiag 
“iota yr 


sheen Lisanti soups 1eiuetd 189 ens 03 bnew 
i. ae qe =i? Gee ©) 

95) tt nokdagioté1sy eer 

aiiehiac to Medal a “3 


- to involve participants in planning and 
implementing the program. 


These goals will be dealt with in a subsequent part of 
this chapter. Goal number five which states: 
- to encourage the promotion and development 
Of ongoing aduls ea@ucacion. programs. for older 
people in small rural centres, 


is very difficult to measure and no comment will be made 


regarding its attainment. 


Question 2(b) As imdicated an Chapter 4, .Boshier's 
Wducational Partitipation Scale was used to determine the 
motivating factors influencing respondents! decisions to 
Parctacipate in’ the program. it was assumed. that the 
motives which were most influential would reflect educa- 
tional needs of the sample group. 

For each item on the scale, the percentage 
responding in the "moderate influence" and "ouch influence! 
categories were combined to yieldia ‘thigh influence" per- 


centage. The 45 items were then grouped into the four 
(=) S) 


ey 


at 


‘Selatan = Wik 
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factors identified by Boshter andcRiddeLp (1975 
Contact, Social Welfare, Cognitive Interest and Hscape/ 
Stimmlaticou.. Withawiveachyiacvom the whiten eintluence'! 


percentages were totalled and the total was then divided by 


the number of items to obtain an average percentage for the 


The highest average percentage was obtained on the 
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Cognitive Interest factor. The items and percentage scores 
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which.comprised.this factor were: 


1. To seek knowledge for its own sake 92% 
6. TO Satisiy an enduring mind 96% 
16. To help me earn a degree, diploma 
or certificate 6% 
eiveto Learnaqust tor.then.7oy or, learning. ..972 
Sc.. TO Learn juse Gon tae sake Of learning “coe 
With the exception of number 16, the items appear to be 


consistent. Although item 16 is on the same continuum as 
are, tie other Lltems, Tb appears to be av the Opposite end, 
Petiecting instrumental rather than intrinsic values 
Pegercing education. “Deletion Ol This tem increases the 
average percentage for the factor to 93%. It should be 
noted that the low score on item 16 is consistent with the 
Parweci pants’ apparent Jack Of Interest in creat courses. 
With or without item lo nowever, the factor is clearly the 
strongest motivating factor for this group. 

The second highest average percentage (60%) was 
on the Social Contact Scale which consisted of the follow- 


ing items: 


hee LO. ful Ti a Need. ef Or persona | 

associations and friendships Bs 
Li, UO Darlacevaveurn ~@rOUuD- ACTLVLUYy 64% 
22, To become acquainted with congenial 

people 80% 
27 «tO» improve. my. social, relationships 35% 
44. To make new friends 60% 


Once again there is one item (number 27) which reduces the 
average percentage for the factor. The 1ltem differs from 
the others in that it suggests a more negative connotation 
(i.e. that one's social relationships are lacking and 
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therefore need improving). Removing th 
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the percentage to 65% but this percentage may more accur- 
ately reflect the importance of the factor as a motivator. 
THe other. two (factors tsctred bellow SOtweach (46% for: Social 


COL 


Welfare and 29% for Escape Stimulation) an: 
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Wotlbe) discussed. 


The question dealing with the success of the 
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gram in meeting the expectations of participants was 
meant to tie in with the E.P.S. scale. It was hypothesized 
that participants! expectations would reflect their learn- 
ing needs. However, since the needs of participants 
were not known prior to administering the questionnaire 
the selection of appropriate expectations was difficult. 
The needs primarily dealt with in this question 


are Cognitive Interest and Social Contact. The following 


three items can be grouped into Cognitive Interest needs: 


To learn for the sake of learning 
(Oo Learn about a specific subject “or “skill 
To get to know more about the university. 
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The percentage of respondents who felt that their expect- 
ations had been met or exceeded in these three areas 
averaged out to 87%. 

Social Contact needs are reflected by the follow- 
ing three expectations: 

4. To make new friends 

5. To have the opportunity to associate with 


others 
(«+ TO eni0Oy myseli, 
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The scores for these 1tems yielded an average of 86% whose 
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expectations were met or exceeded. Based on the findings 
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their expectations nave been met. 


Question 2(c) An expectation of a program of this nature 
is that°it will-have Some impact, however minor, On the 


yes or Parilcicancs. 


Severe. LLeme .on 


the questionnaire 


were directed toward determining the educational and 
personal impacts which the program may have had on 


participants. 

One intended impact of the 
participants would subsequently (and 
to register in credit courses at the 


findings showed that only 
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Session had had any iniluence cn 
credit courses. 
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education courses since attending the 
49% responded that Spring Session for Seniors 
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but that this interest does not extend to formal credit 
courses. The reason for this may be summed up by the 
comments of one respondent who stated: 


- I have written enough exams. ‘The enjoyment 
Or theayrnime e-enoueh cl co Notucare, apouLl 
Weave canbil, 


In response to the question: 
"Have there been any changes in your life-style or anything 
Special you have done that you.attribute to your partici- 
Paton ih Spr eiseserion Tomeceizons: 2 


Ome Hatt Of the samnle. said 28S and one-jnalt said HO. Ali 
of the respondents who answered YiS indicated that the 
impacts had been positive. Sample comments include: 


- It increased my desire to write well and make 
Use; of adie dihes precadouts: times beftiwo me. 


- A new confidence’ that going to Spring Session 
has inspired me with a renewed desire to be 
VLAVvInNe ae live: person. 

- It has encouraged me to continue to try to 
Lmprove my education. 


- I have had a number of short stories published 
and Sl so) wrote 2 novel mwhich 2s: now at the 
ub asserts. 


HH 


- Spring Session motivated me. As a result, 
became involved in volunteer work and also 
book French. course, Cite Os Ghee wook- out 


for other opportunities. 


- The art courses have stimulated my interest 
in becoming an artist and I have continued 
With instruction ar the Art Gallery. I have 
shown my pictures and sold many and continue 
to learn and improve! Look out Group: of 
Sever! - here I come in about 10 years! 


- I loved the sessions. They gave me a new 
lease on life. New challenging avenues were 
Opened uj. 


Lhe 


ni 


oT * 
= a 
f 
ne 
‘ 
¢ 
- 
' 
- 
<2 ¥ Ae 
~ + 
J — A 


Siew esunevs antgne 


yreurt re 


dmomyotae evT 
suocs& e%ts> tou 7 


+ | 
jbies iiedeem® Spe’ S2¥ biss Lanse pile ie z A om 


alyte-e@t il geoy ai abana 
t oF sepa iagees coy t56 
"MUSSBOLISE ISt o 


bes esrhet- Bat boevoverns odw ed nenaogeet: 8 sits, ab 


=e 


fost sinamgos signke. .svittecg ia bat etoed 
ave ay | “ 
iiew etitw ef stice besss sont 3b ray vane 
amid enolos ais” Bis to sel or 
pic S anieg gauze Ganehlriacs won 2 
"td bewanes. & rdiw om botident esa. . 
-froeteg evizos grikwet . 
act 
one wos ¢ we WIUG 908 set 31 =< 
oube ym evomgmi) —; 
‘rote dtode to sedaua @ bad avant I = 
won Astcy fevon 8 siorw o€L& bas. 
stedstidug,. 
i 8 BA st Bedsyizou sOLBes¢ gulrd 
as jitow eetauloy oi Sevioval \eaes 
iL sft ao m'2. .saatoo domest # ao 


voit inuasggo eda 30% 


yn béteiuatze evad neato Pies 


atinos svad | bas tetvta ge Saemboee 

t .yndtfed Ji sits 3s wots outdated 

nos bre tem bios bas eo willie Ves Lda 

6 quow 206 dood’ tevotgat bate a eal of 

feqeoy OL 7 OCR, MEE | SaG5, I acs “a ; - 
" 


am SV BE ites ir sactene 
at eH 


a) a 


Question 2(d) Respondents were also asked whether any 
particular coursestor instructors had had any influence on 
their lives.| “Fiftyseightipercentuanswered YES and 4e% 
answered NO. Comments indicated that the Creative Writing, 
Keep-Fit and Contemporary Canadian Issues courses had had 
the greatest impacts on respondents. Typical comments 
included: 


- Contemporary Issues broadened my views and 
created a greater interest in world affairs. 


=| Tresinsetructorewmadceme feettsi couldewrirte 16 


° 
had always wanted to but had been diffident 
about liryange. 

~ Since taking Keep-Fit, I have been much more 
aware of the importance of fitness and health. 
I have joined a class to keep it up. 


- They made me feel good about myself and my 
retirement. 


General Impacts in add. tion tO sthese speci isc. -el fects, 
comments offered by participants and key informants suggest 
that the program has had a wide range of general impacts. 
A small proportion of comments were negative and these 
tended to focus On ‘specifics, for example: 

- Some courses have been a waste of time. 

= Ut As SYUustlacvemem co, De Li minvegy trrcmiot Ces. 
However, the overwhelming majority of comments have 
refiected satisfaction with the program. Some of these 
comments include: 

- it's a stimulation to our’ minds. 

~ It widens our interests, 

- It takes us away from everyday, boring 


activities. 
~ It's a special opportunity 
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- It's a privilege. 

= [Tt @1V6sS We the Opportunity To voice our 
Opinions. 

- The lecturers go to so much trouble. 

- Nobody talks down to us. 

- It's the greatest thing done for seniors. 

~ [It gives us' a chance to’meet others. 

- It provides something for everyone. 


To “thi Ss Volt aciscusgs ror Has! Lociised- omethe 
mapacts of *thelfprogramsonmoarvicwpanus, “Witla tirt Gras aoe 
within the scope of this research to determine the impacts 
On any other rovpssor auddvidials)piseveral key informants 
Oriered Insights Sed the sreadercimvacts oh iiile program. 
it was suggested for example, that many instructors had 
Melicaitvceda from their contact with participants in that 
they increased their level of understanding with regard 
to teaching older people. informants also pointed out 


Ehat the prosgram-4+dad resulved Vime@sood | pubivcrrySiorrboth 
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the university and the provincial government. "On the.oth 
hand, it was felt that the program was not particularly 
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ca 


Session for Seniors has its particular stren 
weaknesses. Some of these have been discussed as they 
relate to the research questions which were posed. 'O 
obtain a more complete picture of the program's stren 
and weaknesses, the pverceptions of key informants were 
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Strengtns 

- the input from the, Advisory Committee 

- the representative nature of the Advisory 
committee 

- the competence and enthusiasm of the program 
staff and administration 

- the financial support Of the provincial sovern- 


- the een can ee for seniors to meet and 


vith 


1 
- tne 


people 


of like 
Piva emer ce ore 


mind 
veooles 


eed C 
educationwadt«a4 pRoader evel cian La CR 
serv ee 


- tne willingness of people to che 
Advisory Committee 


- the opportunity for people to experience 
university life 


~ the adality Of the orogram to respond €oO tne 
feedback, Of participants. 


Wen LaAGKPOt el NVOsL VementoOfe thes university ias 
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a whole 


~.the lack» ofopportunity..for..progression 

- the tendency of some participants to exploit 
the opportunity by treating it as a holiday 

- the lack of involvement of some sdmonton 


participants 
- tne Short-term nature of 
goecS.not eontanue 


the program 
a> ae 
year-round) 


- the financial restrictions in terms of expandin 
the program 

- the lack of aggressive publicity efforts 

- tne program's lack of success in appealing to 
retired University. start 


The target population for 
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adequately the program had reached the target population 
and what factors served as incentives or barriers to 
participation. As mentioned previously, a lengtny mail- 
Strike precluded the use of comparison group questionna 
Scmrntstered” to Wwon—partica panes.  MUCh Or the data required 
to respond to this research question was to have been 
derived from the comparison group. Consequently, the 
question cannot be answered as adequately as it mi 

1 HWere is Gate, OOwever, Irom "the participant 
qvestionnarre witcnr "provides some insights into this 
GeestLon. 

Participants were asked to indicate where they 
ioe errset Weard about "Spring Session Tor Ssenrtors., ‘six 
response categories were provided and respondents checked 
hese as were applicable. The first four 
responses were coded roe the number of responses for each 
Category were summed. ‘Table 5.3 presents the results. 
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major source was senior citizen's sorganizations, or. drop-in 
centres. Few respondents had heard about the program 


Limon eiicie revision, adie mr soroechures.,: he. implication 


individuals who are involved in senior citizen organizations 
or who know somebody who is aware of the program (once again 


suggesting that—-the best-advertising is word-of-mouth). 
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The conclusion might also be drawn that promotional efforts 
for the program have not been very effective in apprising 
people of its existence. 

AnOtBeR scCONCerneuS Whether Sbring Session for 
seniors appeals primarily to one particular stratum of the 
population. The description of the sample presented 
previously in this chapter would suggest that this is the 
case. Educational level, occupational level and income 
level all appear to be higher than those of the population 


as.a wnolé in this particular age group. This raises tne 


SCOnoOmie SuLaTUS are Antimidatved by the prospect of arrencd— 
the UnEversitys arvuerhermore oad this\ is) thevcase, what 
shouldythetunivéersityobe doing. to. rectify, the situation, 
Piuanythine? 

Another factor which may-influence participation 
ins this: program is people's attitudes, toward continuing 
education. A six-item question was included on the 


research instrument in an attempt to ascertain respondents! 


attitudes toward continuing education. The responses to 
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Chic question ares summarized. in Tablert.tabe thes "strongly 


agree" and "agree" responses from the questionnaire have 


Deen combined.to yield the “agree” column and) the "disagree" 
a et ! oo an ex ee Daca = 4 : 3 : en ee a ee ae 
and "strongly disagree" responses have been combined to 


produce the "disagree" column. 
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participation patterns. “However; in the absence of such 
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There have long been barriers to participation 
in education for older people. Whether these barriers 
are real or perceived is irrelevant - they still prevent 


De0ple from participating in continuing education experi- 


ences. Among the barriers mentioned in the literature 


peeware,  OOr Meauta, Lack Ot tame, Location and cost 
(Cross'and Florio, 1978; Del Vento Blelby, 1980). ‘While 


Cross and Florio (1978) point out that these barriers are 
for’ the most part diminishing, it appears that they continue 


heouecy oe Ce cerrents for Some Individuals. 
ge does not seem to be a barrier to 
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barticipation in this program, scveral respondents cited 


t 


aee a5 a reason Tor not registering in credit courses 
It may well be that many older people continue to feel 
inet taey are loo Old) to leo pack “To school. “a farce 
number of respondents pointed out, in reference to 


HOO. fee,> that costiis an important factor with reeard 


to participation in the program. It seems reasonable to 
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be considered in future planning. 
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The purpose of this research was to conduct a 
comprehensive, summative evaluation of the Spring Session 
fOreoeniLors program at the University of Alberta. The 
evaluation was requested by the Advisory Committee for 
the program to assist them in making decisions regarding 
continuation, improvement or termination of Spring Session 
foresenicors. 

The model used to guide the evaluation process 
was an interactive model adapted from Stake's (1975) 
concept of responsive evaluation. Ongoing negotiation 
between the evaluator and the evaluation audiences served 
to identify the major concerns and issues which, translated 
into research questions, became the focus for the study. 
To respond to the research questions, the study used a 
convergent design which combined a variety of techniques 
and sources) of-information. -Thée.data.tnaus derived provided 
an in-depth picture of the program with its attendant 
strengths and weaknesses and, to the greatest extent 
possible, responded to the research questions posed in 
the study. The results have been presented and discussed 
biesutficient detaib inaGhapteres, 

In this chapter, a brief overview of the program 
interme, Ofvits) successecunand fatlures:+:wiil -be-provided. 
The major purpose of the chapter is to present recommend- 


ations regarding the future of Spring Session for Seniors. 


108 


no feease 


i 


wa 


oni ted LA” ‘to ites: ris) ad? Pe 


7 ae t 
&) Sd « 
_ "7 ry" 
- & 
* = 
e+ = eta 
ne) 
OF me 
a 
t ro 
= - « 
ma oe es 
J w 
“y -; 
4 a‘ 
~ 
4. 
fo i a 
Vuvw & 
4 ~ 
Oz re 
ie oe 
PL ie 
"i 
eT. % 
any io 


fog ad ifiw aetul int feted) aspanoous ets 


aoa 
> 
oO! 
k 
‘er 


‘aah 0 + noniautave » 
2 ys08+ wh A ony MP sar 
to nedteniirss 


wefave oti sbiug os peasy tebom ue 


9 Joe G ik ad vo 
mem. 
ag: ome @ 5? g3) > 
-W span t ns 8s 
: @ G bo 
J€ ag anvise 


ponidmos dotdw opieeb sad <9va0% 


ure sep of! 
esieoty ons OF 


bed msge%g ) need 


a Aesiqedo mf ied ob 3 ta etait 
verynaye toind s asdiate' it ob 


NODS rasaetg 0d al mason ally 


ald piftsind af ‘ : 
, 


BMisonoD s*ofam ‘and ae bt 


goed (eco hteeup demmenen ost 


$i g2z0 matgci1c sid Io st ut aig a 


poz edd od babitogees «8 


Te 
‘cod 


i = : 
S@BYW Hol 
3 ao ri a 
ote 
al 


a er 
10 708 


cebe {shou evitomutn Es 
cro S 1 ’ 
jaulave 9 tanogest to # 


snd boas so1satens ord aea0 


var , 


un doissest add: oF baog 297 
i 


.softemictae tp) rbouse 6 


’ Aer py : 


bre 2ezeeniesw ie 
¥ ~ a 


saved ajivest = a re i: UIs 


7. 


New issues arising from the study will be discussed briefly. 
The final sections will deal with the limitations of the 
study, suggestions for future research and the implications 


of the study for the education of older adults. 


Overview 


In the view of many evaluation experts, it is 
incumbent upon the evaluator to make a final judgement 
about a program in terms of its worth or value (Hisner, 

1677 5);..Guba and Bincoln, 19615 uScriven, 1974s Stake). 1969, 
DO 7D eee OC ba etThab eo use pari cular! East rongly “anoug ptnie as 
reflected by his comment that, "evaluation research must 
proguce’ as a reonclusion cexact]yathe bind.dt »stavement.thart 
social scientists have for years been taught is illegitimate: 
a judgement of value, worth or merit. This is the great 
scientific and philosophical significance of evaluation 
Research” C1974, «Da od)e 

Such a judgement of course, while based primarily 
on the findings of the evaluation research, cannot help but 
reflect the subjective views of the researcher. An 
evaluation of this nature also takes into account the 
subjective judgements of a wide variety of interested 
parties including .participants .administrators.and:..program 
planners. It is important to recognize that different 
people place different values on a program according to 
their own experiences with it. The interactive model used 


in this evaluation allowed this value plurality to emerge. 
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Based upon interviews with participants and key 
tnhformants, Obsérvaticon of the program, perusal of varicus 
documents and the numerous comments offered by survey 
respondents, in the judgement of this researcher, the 
Spring Session for Seniors program has been an unequivocal 
Success. Participants have expressed exceedingly positive 
feelings about the program, describing it as “a marvellous 
Opportun.tuy’, “a vrivilese’ and "an exciting challenge!. 
The positive impacts of the program have been well- 
documented, providing persuasive evidence of the program's 
Success. The following comments eloquently reflect the 
tec imines Of many=O1 the Darvicipants. 


-~ It was one of the most rewarding experiences 
Otay Avie. 


- It is like a breath of new life - new thoughts - 
a SolmMlvetTon so -rour Mancs. 


This Is not to suggest that the varticipants 
BerCe tio sO elie troeran 26 Havin nosiaul ts. Uriiicvsm 
Peraroing soecl fic. courses ance instructors, decreases in 
tHe Mumocr of sOCial “events, tiametapling cons raints, tces 
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ler aspects of the program were freely offered. 
These have been recorded and presumably will be considered 
in future planning. On the whole however, participants 
have clearly indicated that tney regard the program as a 
Bereat SUCCESS. 

Key informants also expressed considerable 


enthusiasm about the program, indicating that on the whole, 


they viewed it as a successful and worthwnile endeavor. 
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They tended however, to be more aware of the weaknesses 

and potentials for improvement, possibly because as program 
planners they have a greater vested interest in the future 
of the program. Nevertheless, the, key informants tended 

to emphasize the strengths of the program and to recognize 
its value in terms of the positive impacts. 

There is a danger in allowing such obvious 
success as indicated by the results of this evaluation to 
Sotuscace the snorccomimes oO. tie programs Jt "rs dirircult 
indeed to point eut the faults of a program which appears 
on the surface to have been an unmitigated success. How- 
ever, shortcomings do exist and the program can only be 
improved if these are clearly recognized. Some of the 
weaknesses of this program have been indicated by the 
results presented in Chapter 5 and others will emerge as 


the recommendations are discussed in the following section. 


Recommendations 


In the terms of reference for this evaluation 
study, the evaluator was charged with the task of making 
recommendations for the future operation of the progran. 
The following recommendations are based on the evaluation 
results and on the researcher's perceptions of the program 
Ais ite ise and tas 1 meh t «be. 


le ft Is recommended that -the Spring Session for 
Seniors Program be continued. 
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This recommendation may appear obvious given the tone 


f the previous discussion. However, a requirement of 
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the evaluation was that a recommendation be made with regard 
to continuation, improvement or termination and continua- 
tion, and improvement appear to be the only rational 
options. 
2. It is recommended that the Advisory Committee, 

with the assistance of the Department of 

Extension and the Office of Special Sessions, 

work toward developing a philosophy, a set of 

broad goals and specific objectives for Spring 

séssion for seniors. 
One of the greatest weaknesses of the program appears to 
be the lack of any philosophical underpinnings to guide 
its operation. There is a need to develop a vohilosopny 
for the program, taking into account the philosophy and 
Objectives of the Department of Extension and the role of 
the University with regard to serving older people. The 
President's Committee on Gerontology may prove to be a 
valuable resource in approaching this task. From the 
philosophy, shoutdetollowmbroad goalswoth theoprogrameand 
Specific objectives as illustrated below: 

Philosophy 
Broad Goals 
DOUScC Ice Opec tives 

The development of a philosophy, goals and objectives 
would facilitate the tasks of program planning and 
decision-making. Decisions with regard to such issues as 
the $50 fee and the role of social events would be more 
readily made in the context of a philosophical basis for 


the program. 
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3. It is recommended that the program be expanded 
to incorporate a broader range of offerings 
throughout the year. 


The evaluation indicated considerable support for the 
expansion of the program. in its present form, the program 
addresses the educational needs of the target group fora 
period of only three weeks each year. It would seem that, 
for the remaining 49 weeks the educational needs of older 
people are neglected by the University. The experiences 

of many American universities (and the University of Regina 
in Canada) suggest that older adults enthusiastically 
Support a Wide variety “of “educational formats at different 
times during the year. A year-round program consisting of 


seminars, mini-courses, workshops, lectures and other 


offerings would go a long way toward meeting the educational 


needs of older people. 
“us [tb 1s. recommended, that a full-time ‘staff 

person be hired to deal with programming 

for older aculie. 
Liven if the program was to continue Unchaneced sone. Time 
and energy demands on part-time staff to plan, implement 
and coordinate the program appear to be unrealistic. With 
expansion of the program, it will also be necessary to 
assess the needs of the target population. The time 
involved in this task and in planning new programs clearly 
necessitates the time and energies of a full-time 


POOraAVBaALOr. 


5. It is recommended that the promotional efforts 
for the program be increased and that part- 
icular efforts be made to appeal to a broader 


range of participants. 
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Evaluation results clearly indicated that promotional 
efforts are not having a far-reaching impact in terms of 
apprising the target population of the program's existence. 
Comments received from participants revealed that inform- 
ation regarding the program reaches a relatively small 
Proportion Ofmthe popular ions tte Sen. OF, citizens..5 U6 
implication is that alternative or more intensive promo- 
tional efforts would be more effective. At the same time, 


the program does not appear to have effectively reached 


all strata of the target population. s#fforts should be 
made to. identify and, if possible, remove the barriers 


which prevent large segments of the population, particu- 
larly those of lower socio-economic status or particular 
ethnic groups, from attending the program. 


6. lt is recommended that additional sources 


Oia a UI Tie OS ULIIS LS Oe 
The future of the program need not be determined by funding 
constraints. . 1t.seems likely.that funding is available 
£07 (this program ~rom 2 vanlLety, of sources... Given the 
unequivocal success of Spring Session for Seniors, the 
provincial government may be persuaded to increase their 
funding significantly. 
7- It is recommended that attempts be made to 
establish support services for older adults 
Wishing to attend university either as 
participants in this program or in credit 
courses. 
The literature suggests that a lack of support services 


such as counselling and registration assistance is one 


of the major weaknesses of similar programs in the United 
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States, and often acts as a barrier to participation 


(Chelsvig and Timmerman, 1979; Long and Rossing, 1979). 


ap) 


tudent Counselling Services at the University has expressed 
an interest in providing these services to older students. 

8. It is recommended that attempts be made to 
make the Spring Session for Seniors program 
more visible within the University community. 

In order to ensure greater commitment to and support for 
Uieerroeram ton Ve wart won Pine sUNIVersity , Si ters 2mportant 
Cont ste avisibl uty On athe woroscram betdincweaseds” This 
Objective may be accomplished through liaison with the 
President's Committee on Gerontology. 

9. It is recommended that contact be established 
WiktheopnerteducatPonal inst tutors porder 
to coordinate program offerings for older 
people. 

The University is not the only educational institution 
Wiiting@ FeSponcini lity fOr Drovidinge programs for older 
adults. Meeting the educational needs of older people 
requires the cooperative efforts of many educational 
imMstirtucioms. Fach hasia special role to play based on 
its own particular educational mandate. Community colleges 
are especially well-suited to offering programs for older 
adults. As Scanlon points out, ‘community colleges are by 
mandate most sensitive and responsive to the needs of the 
People Nunes tr Ocal iice LoS. pe 3) Lt 2s amportant 
that the University, community colleges and other institu- 
Lyons Clarity —ueir un oue  unctions and coordinate their 


efforts with regard to meeting the educational needs of 


Older adults - each offering programs which are within the 
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scope of its own educational mandate and expertise. 

10. It is recommended that the Committee assess 
the role of the University in offering out- 
reach programs to older adults. 

Because of its location, the University is viewed as 
inaccessible by many older people, particularly those with 
decreased mobility. This is especially true during the 
Winter months when snow, ice and “cold weather become 
deterrents to travel. Outreach programs in various 
locations have been instituted for older students in many 
Uvrversi ties Ce.g. "the University of“ Regina) “and @should 

be considered as an option here. 

it 6a ts recoumended= ciav rine -eleerorl ery 
requirement that participants be retired 
be deleted. 

This requirement appears to be confusing to those whose 
status may be ambiguous (e.g. women who have always been 
homemakers - are they retired? and those who are semi- 
retireaq): It also Seems" to penalize” those who wish to 
continue working beyond 60 or 65 years of age. 

te, iC Ve reconmmenccey trav’ The jo0ri ee" for Ane 
fourth year or more of attendance be 
drscon vimied. 

The debate over this fee is not easily resolved as there 
are persuasive arguments to support both sides of the 
issue. However, the institution of this fee has clearly 
generated some negative feelings among participants and 
program planners alike. The fee also appears to be a 
deterrent to people who wish to continue participating 


but feel that they are unable to afford it. It seems that 
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it would be more appropriate to request additional funding 
to cover any deficit which was to have been dealt with by 
this fee. 


LS, Werrecommeniecd inatet ire le ommivrecy study 

ther DOSssiotl ity Of Insti luting aii tereny modes 

ofeilearnin es 
Throughout ite yearswor woperacs ony mithersphing) Session for 
Seniors program has focused on conventional modes of learn- 
ie rauisti Onedstclassroomise teines.) 4 hits: Us) hamd ly 
surprisins considering that this has been the predominant 
approach within the University as a whole. While partici- 
Poneswoc. Nov appear Cissalisiied Wilh this approach, its 
exclusive use would seem to unnecessarily Timit’ the scope 
of the program. Different modes of learning such as 
individualized learning, distance learning, mass-media 
learning, modularized learning and computerized learning 
are being used with success at ater universities and 
eGlveses. 1M this program, LOurs ave Gren Vlewed as 
social events when, in fact, they may be just as educational 
as Classroom learning. In Many University programs for 
older adults, educational tours are viewed as an important 
component by both planners and participants. The Committee 
may wish to consider instituting more innovative modes of 
learning to broaden the scope of this program. 

14, It is recommended that the Advisory Committee 
encourage increased involvement of particivants 


in planning, organizing and implementing 
social events. 
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Respondents clearly indicated a desire for an increased 


i‘ 


number of social events, particularly for out-of-town 
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participants. Social events appear to be an important 
and appropriate feature of the program but they are also 
very demanding of staff time and energy. 1t is suggested 
therefore, that participants incréase their involvement in 
arranging some of these events. 

These recommendations were presented to the 
AdvisoryoCommi ttee efor Spring eséession for seniors to 
assist them in making decisions regarding the future of 


the vrogran. 


Limitations of the Study 

There are certain limitations associated with 
virtually any piece of research. One limitation of this 
study is the retrospective nature of the evaluation process. 
Lacking an assessment of needs, specifically-stated goals 
and a program planning process in which evaluation was 
built in, the Spring Session for Seniors program presented 
several limitations in terms of tne evaluation process. 

Another limitation was the failure of the 
evaluation sdecien. Tone ide Vinsetirucvons. 26. a, -sounce. of 
information. This can be primarily attributed to con- 
Strainas ony time. and, other mesounces. 

Perhaps the greatest limitation of the study 
resulted from the loss of comparison information from 
non-participants due to a lengthy mail strike. The 
inability to use this information for comparison purposes, 
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the provision of complete responses to some 
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questions, particularly those relating to the nature of 


Vem ipa Clem “in. the program. 


imp acat rons £On tne nauceuronuon Older Adqudts 


As mentioned previously, educational institutions 
in our society are demonstrating an increased commitment 
to the notion of learning as a continuous lifelong process. 
Universities however, as the bastions of "higher education! 
Powe LOR a. Min mOSt ad) Tice UmtOn respond. Lor tis, new focus 
On ti pelons Vicarmine. Universities have traditionally 
been charged with the responsibility of preparing young 
People TOrmLiet hroleo hie etemang,, particularly Tor ctaeir 
places in the job market. So single-mindedly nave 
universities pursued these goals that the needs of otner 
Broups, particularly those in the later years nave, for 
the most part, been ignored (A.E.D., 1974; Glendenning, 
1976). 

Older people in our society have been excluded 
Wor Only from educational institutions but from the main- 
stream of life in general. In recent years however, some 
attempts are being made by educational institutions to 
rectify this situation as tuition waiver plans and special- 
interest courses are being offered for older learners. It 
has been demonstrated that the capacity to learn does not 
decrease with age and neither does the desire to continue 
learning. What then are the needs of older adults with 


respect to education? 
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Gross and Plcrio point voutithat, “the seducational 
needstof .oider adulte are sufficiently warled’anddifierent 
from those traditionally associated with younger students" 
to justify providing different programs and services for 
them (1978, p.39). With the emphasis on degrees, diplomas 
and credits as associated with educational pursuits, it 
has been widely assumed that these are also the goals of 
Older adults. However, with some exceptions, this does 
NOLYvanbear tolbe the case. thesresults of this research 
clearly indicate that the needs of older students do not 
revolve around earning a degree or receiving credit. 

The needs of older adults for learning opportun- 
ities may be viewed in terms of two broad areas: 


ie fre’ meed forssurvival an thercontextrof the 
aging process and sweeping societal changes. 


a. The need) for self-fulfillment. 
Programs ie SDS Adults snould be addressed to both of 
these concerns. However, too often, programs are based on 
planners! perceptions of learning needs rather than on the 
demonstrated needs of the target population. Iti 
essential that educational institutions make every effort 
to determine what older adults really need and want in 
terms of educational experiences. Clearly, an assessment 
of needs is a crucial step in planning educational 
programs for older people. 

Meeting the learning needs of older adults 


requires the provision of a broad range of educational 
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universities in providing these services. Why should 
institutions which have traditionally provided opportun- 
ities for higher learning for youth be concerned with the 
necias Of obder learners who; for the most parterarc not 
interested in earning degrees or credits? 

PROMO CSC ll VO Ro CoerG a kw DO 1 beaQcka AVreW  mLite 

gaciilicies, residences; nscric tons sand +supporhgstact sare 
all readily available at universities. Moreover, the 
university has a mandate to educate and through continuing 
education and extension divisions this mandate 1s expanded 
to include older learners and non-credit courses. for 
better or worse, universities appear to be giving up 
tmeir elitist, J'vory—-towemaimoage, in Tavor Of serving 
tie larsen conmunity. «anal yoo it windwersiuta es eure —truly 
committed to the concept of lifelong education, the learn- 
ing needs of older people must be viewed as a priority. 
As pointed out by the Academy for Educational Development, 
NPOuUCaAL Otis... above all. wart gor. he tsearch= Tor ameanan 
in life, ana life should be meaningful as long as there 
iG, breath. in, one! s.pody!! LoVe wn 9 i 

the responsici da ty for providing educational 
programs. for older) aduljs Jjcs, not, only with uniwersities 
but also with other educational institutions in the 
community.  Coordinavion among Aanstitutions is 2mportant 
to ensure effective and appropriate use of educational 


resources for older tearners. «-fach. educational) imsti tution 


should focus on offering those programs for which it is 
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best suited by virtue of its mandate and expertise. 

Clearly, the university has a crucial part to 
play in the provivsiten iof tecucacronall pportunisics aor 
Older people. There is no doubt that many older adults 
View the opportunity to attend university as something 
especially meaningful. The majority of respondents in 
Cis Study indicated that tie, VvViewea the vrogram as a 
unique opportunity. Responses to a question asking what 
was unique about the program included: 

- the university atmosphere 

- Utive calihor Sco ener Tie LRU CLuoimsizan Gitcourse 

content are definitely superior 

ex pert Tdcli very sol -tite Sprogran 

- the opportunity to attend university - 

something I never had the chance to do before 

- quality and expertise 

Just, the tact that a program is ao university offering 
seems to add significantly to its appeal 

There is clearly a demand for university 

programs for older adults and universities are beginning 
to move toward meeting this demand. However, the move 

by universities to offering courses specifically designed 
for older people raises a number of important issues. 

For example: 

1. Do older students prefer to be segregated 
from their younger colleagues in learnins 
situations or do they prefer the opportunity 
to mix with them? 

ao should attempts “be made sby the university to 

oroaden Ene Wese Of participation by attracting 


students from a wide variety of socio- 
economic and educational backgrounds? 


2 atmsbnogaet” toinatisene hee : 
§ 3s RSTZOA: sity re xed <a 
‘grbtewed st onteam! * hin eaetiogd en” 


4 Boe 


des Ont orice 
tos wives es Yo est ties es Se] 
doit tissih fick eta JnetaHe st 
note ent to yxevtlesb igs or iy 
A basiis of yo trudtoaye any th 
nS ed? bed teven I-satdisnoe a ) 
weticegxs bas yr blsep=!) > 


vel : 


Gnitetio yitetevine «6 sk COTY BS fant dst “= 


a ts 


ifesqds ett os uld Hiss 29 Eng Be bbs ots 


an 
L 
0 


eat Tévinw YD dbnettshs ylise ls at sted | 
inckanined ot6 iiietoviey base atiubse reblo' ot 
sij ,1evewol Jbiamed eind sakveom brewed 
tatsen ylisoli Logte stetoos saitet ic oF oe 
Fe 
-asusal Jas) 1roged te “eduun s pected elqoga wb 


$608 aetontd elnehote “tgbia Ott.) ; 


oo) s49TR9e 
satcireel ni =o Teyevoy tied? nots ~~ 
($ inva toded ate  9tSty velit ob vO anctisutie 8 8 


Tmssts ada iw xLat od : 
iby © 


oy yttetoviaw oid ed ehan od ciqne om uo ‘Spe 

ctiositis <a or ee fo cand odd aay 3 
“olooe to yak biw s aott ainebuse © 
Tet sUOSE ORE Bovis bois “ost LOCOS 


- 


i 7 - 
i > 
ileus! elie. os! 


* ok : 
7 


; 7 
; 


fe 
Po 
\N 


4. What types or modes of learning are best 
Suited to mest the needs. of older adults? 


4, At what level should universities become 
involves 1m tiie arear (e.g. acs leaders, as 
facilitators, as direct service providers) 

These issues will not be dealt with here but they are 
suggested as important areas for future research. 

In summary, the myth that advancing age is 
accompanied by a loss of interest in life and a decrease 
in learning ability is being effectively shattered. To 
a greater extent than ever, older people are becoming 
involved in continuing education experiences, acquiring 
new interests, learning new skills and even building new 
careers. Universities are beginning to recognize the 
importance of their role in providing these opportunities 
for older people, in helping them to adjust to the changes 
they face and to meet new challenges. As yet however, 
they have taken a minor role. There appears to be 
tremendous scope for universities and other institutions 
to increase their services to older adults and to develop 
more innovative and effective means of meeting their needs. 
The challenge faced by educational institutions is implied 
by Jones who states that, "Since learning is so nearly 
synonymous with life itself, it might.be.that greater 
opportunities to learn, and above all, greater expectations 
avouineliie capaci lWweo «do 4G, would stbransfionm -the lives..of 


many older people" (1976, p. 10). 
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APPENDIX A 
Questionnaire 
Covering Letter 
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WE HAVE DEVELOPED THIS QUESTIONNAIRE TO HELP US FIND OUT WHAT YOU THINK 
ABOUT THE SPRING SESSION FOR SENIORS PROGRAM. WE URGE YOU TO BE FRANK AND 
OPEN IN EXPRESSING YOUR VIEWS, 


PLEASE DO NOT PLACE YOUR NAME ANYWHERE ON THE QUESTIONNAIRE AS WE WISH TO 
ENSURE THE ANONYMITY OF THOSE PARTICIPATING. UNLESS OTHER INSTRUCTIONS ARE 
GIVEN IN THE QUESTIONS, PLEASE CHECK (“) THE APPROPRIATE RESPONSE OR FILL 
IN THE BLANKS PROVIDED, IF YOU WISH TO INCLUDE ANY FURTHER COMMENTS, 
PLEASE USE THE BACKS OF THE PAGES. 


]. WHERE DID YOU FIRST HEAR ABOUT THE SPRING SESSION FOR SENIORS PROGRAM? 


LOCAL NEWSPAPER 

RADIO 

TELEVISION 

FROM A FRIEND 

AT A SENIOR CITIZEN'S CENTRE 
RECEIVED A BROCHURE 

____ OTHER (PLEASE SPECIFIY) 


LL TL 


2. FROM THE LIST BELOW, PLEASE CHECK ALL OF THE YEARS IN WHICH YOU HAVE 
PARTICIPATED IN SPRING SESSION FOR SENIORS 


1975 
1976 
Ate 
1978 
1979 
1980 
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Next, we would Like to ask some questions to find out a Little O&t about you. 
Remember, this Lnformation will be completely confidential. 


oF 


AR 


IN THE SPACE BELOW, PLEASE FILL IN THE NAME OF THE PLACE WHERE YOU LIVE, 
(THE CITY, TOWN OR CLOSEST COMMUNITY), 


SEX MALE FEMALE 
WHAT WAS YOUR AGE AT YOUR LAST BIRTHDAY? 


PLEASE INDICATE WHICH ONE OF THE FOLLOWING CATEGORIES BEST DESCRIBES 
YOUR PRESENT STATUS, 


_____ WORKING AT FULL-TIME PAID EMPLOYMENT 

_____ WORKING AT PART-TIME PAID EMPLOYMENT 

_____ FULLY RETIRED 

____ FULL-TIME HOMEMAKER (BOTH MALES AND FEMALES MAY CHECK 
THIS CATEGORY) 

_____ RETIRED AND A HOMEMAKER 

_____ WORKING PART-TIME AND A HOMEMAKER 


IF YOU ARE RETIRED, FOR HOW LONG HAVE YOU NOW BEEN RETIRED? 


YEARS 
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8. IN THE SPACE BELOW, PLEASE INDICATE YOUR OCCUPATION CAT PRESENT IF YOU 
ARE WORKING OR BEFORE YOU RETIRED), DO NOT GIVE THE COMPANY NAME BUT 
RATHER, THE NAME OF THE JOB, 


QS, WHAT IS THE HIGHEST LEVEL OF FORMAL EDUCATION THAT YOU HAVE ATTAINED? 
(NOT INCLUDING SPRING SESSION FOR SENIORS) 


UP TO 8 YEARS 

9 To 12 YEARS 

SOME UNIVERSITY 

COMPLETED UNIVERSITY (BACHELORS DEGREE) 

____ GRADUATE DEGREE (MASTERS OR PHD) 

______ SOME OTHER POST-SECONDARY TRAINING (E.G. CCURSES AT A 
TECHNICAL SCHOOL, COMMUNITY COLLEGE OR BUSINESS SCHOOL) 

_____ COMPLETED OTHER POST-SECONDARY TRAINING (DIPLOMA RECEIVED) 


10, PLEASE INDICATE YOUR PRESENT MARITAL STATUS BY CHECKING ONE OF THE 
CATEGORIES BELOW, 


_____ MARRIED 

______ WIDOWED 

____ SINGLE. (NEVER MARRIED) 
_____ SEPARATED OR DIVORCED 
____ LIVING TOGETHER (UNMARRIED) 


11,4) WHAT IS THE LANGUAGE THAT YOU SPEAK MOST OFTEN? 


B) DO YOU SPEAK ANY OTHER LANGUAGES FLUENTLY? 


IF YES |C) PLEASE SPECIFY 
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12.4) BESIDES BEING CANADIAN, DO YOU SEE YOURSELF AS BELONGING TO ANY 
PARTICULAR ETHNIC OR CULTURAL GROUP? (FOR EXAMPLE, SWEDISH, IRISH, 


UKRAINIAN) 
YES 
NO 
IF YES B) PLEASE SPECIFY 


13, PLEASE INDICATE YOUR CURRENT TOTAL FAMILY INCOME (BEFORE TAXES) ON A 
YEARLY BASIS BY CHECKING ONE OF THE CATEGORIES BELOW, 


___ UNDER $3,000, 

____ $3,000, To $4,000, 
OF BESS O00, To $6,999, 
ere $9,000, to $12,999. 
Meme GPUS EAM) ale ece) 
= 1 ASTASO00F To; $20,999; 
_____ $21,000, AND OVER 

DON’T KNOW 
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People have differing views about the importance and benefits of continuing 


education. 


We are knterested in finding cut about your views and about your 


oun partictpation in various Learning activities. 


14, 


C, 


D. 


E. 


Fy 


FOR EACH OF THE FOLLOWING STATEMENTS, PLEASE CIRCLE THE STAR (*) BELOW 
THE RESPONSE WHICH BEST EXPRESSES YOUR VIEWS, PLEASE RESPOND TO ALL 


OF THE STATEMENTS, 


EDUCATION IS APPROPRIATE 
ONLY WHEN JOB OR CAREER 
OR TENTED 


EDUCATION IS APPROPRIATE 
ONLY FOR YOUNGER PEOPLE ~ 


EDUCATION IS AND SHOULD 
BE A LIFELONG PROCESS 


THERE ARE NOT ENOUGH 
EDUCATIONAL OPPORTUNITIES 
FOR OLDER PEOPLE 


WHETHER OR NOT ADULTS 
PARTICIPATE IN CONTINUING 
EDUCATION SHOULD BE 
ENTIRELY A MATTER OF 
PERSONAL CHOICE 


THERE 1S TOO MUCH 
EMPHASIS ON EDUCATION 
IN OUR SOCIETY 


STRONGLY NO 
AGREE AGREE OPINION DISAGREE 
* * * * 
* * * # 
* * * * 
% * * % 
* * * * 
® % * * 


STRONGLY 
DISAGREE 
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15,A) HAVE YOU TAKEN ANY CREDIT COURSES AT THE UNIVERSITY OF ALBERTA WITHIN 
THE LAST 5 YEARS? 


Terres B) PLEASE LIST BELOW THE COURSES THAT YOU HAVE 
TAKEN WITH THE YEARS THAT YOU TOOK THEM 


COURSE YEAR 


C) HOW INFLUENTIAL WAS YOUR ATTENDANCE AT SPRING 
SESSION FOR SENIORS ON YOUR DECISION TO TAKE A 
CREDIT course(s)? 


____ NO INFLUENCE 
_____ LITTLE INFLUENCE 
______ MODERATE INFLUENCE 
_____ MUCH_ INFLUENCE 
_____ DON’T _ KNOW 
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D) IF YOU HAVE NOT TAKEN A CREDIT COURSE IN 
THE LAST 5 YEARS, WE WOULD BE INTERESTED IN 
KNOWING WHAT FACTORS HAVE PREVENTED YOU FROM 
DOING SO, PLEASE CHECK THE RESPONSES WHICH 


APPLY FROM THE LIST BELOW, 


A) 


B) 


I LIVE OUTSIDE EDMONTON AND AM UNABLE 
TO GO IN FOR COURSES 


I LIVE IN EDMONTON BUT I’M TOO FAR FROM 
THE UNIVERSITY, 


THERE tS TOO MUCH RED TAPE INVOLVED; 
I AM CONCERNED ABOUT THE COST, 


IT 1S 100 DIFFICULT FOR ME TO GET AROUND 
CAMPUS 


I DON’T HAVE THE APPROPRIATE QUALIFICATIONS 
ILLNESS HAS PREVENTED ME FROM TAKING COURSES, 
I DON’T KNOW HOW TO GO ABOUT REGISTERING, 

I AM TCO OLD, 

I WASN'T AWARE THAT I COULD TAKE COURSES, 

THE CAMPUS [S TOO CONFUSING 


I] WOULD FEEL UNCOMFORTABLE IN CLASSES WITH 
SO MANY YOUNG PEOPLE, 


IT HAVE TRIED BUT WAS UNABLE TO GET INTO THE 
COURSES THAT I WANTED, 


I AM NOT INTERESTED 
I AM TOO BUSY 
OTHER (PLEASE SPECIFY) 
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WE WOULD LIKE YOU TO RECALL YOUR INVOLVEMENT IN OTHER EDUCATIONAL 
PROGRAMS AND COURSES DURING THE LAST 3 YEARS. FROM THE LIST BELCW, 
PLEASE CHECK OFF ANY ORGANIZATIONS, INSTITUTIONS OR AGENCIES FROM 
WHICH YOU HAVE TAKEN COURSES, 


_____ A UNIVERSITY (OTHER THAN THE UNIVERSITY OF ALBERTA) 

______ A COMMUNITY COLLEGE (FOR EXAMPLE, GRANT MACEWAN) 

____ UNIVERSITY EXTENSION (OTHER THAN SPRING SESSION FOR SENIORS) 
___ A HIGH SCHOOL 

____ A TECHNICAL SCHOOL 

_____ A BUSINESS SCHOOL 

____ A CORRESPONDENCE SCHOOL 

A COMMUNITY GROUP 

_____ A LIBRARY, MUSEUM OR ART GALLERY 

____ A PUBLIC SERVICE ORGANIZATION (E.G. YsM.C.A., ST. JOHN AMBULANCE) 
_____ A CHURCH 

_____ A LOCAL SCHOOL BOARD 

AN APPRENTICESHIP PROGRAM 

A PRIVATE ORGANIZATION (E.G, A PRIVATE DANCE SCHOOL) 

PRIVATE TUTORING (E.G, MUSIC LESSIONS) 

____ A SENIOR CITIZEN’S ORGANIZATION OR DROP-IN CENTRE 

_____ OTHER (PLEASE SPECIFY) 


IF YOU HAVE TAKEN CONTINUING EDUCATION COURSES SINCE FIRST ATTENDING 
SPRING SESSION FOR SENIORS, HOW MUCH INFLUENCE DID SPRING SESSION HAVE 
ON YOUR DECISION TO PARTICIPATE IN THESE COURSES? 


_____NO_ INFLUENCE 
_____ LITTLE_-INFLUENCE 
_____ MODERATE INFLUENCE 
___ MUCH_-INFLUENCE 
_____ DON’T ~KNCW 
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18, HOW INVOLVED ARE YOU IN ORGANIZATIONS AND ACTIVITIES IN THE COMMUNITY? 


ee VERN AG TE VER es VOL cD 
_____ MODERATELY INVOLVED 
_____ SOMEWHAT = INVOLVED 
a. NOT OAT CALL INVOLVED 


We would ire to know about any impacts that the Spring Session for Seniors 
program may have had on your Life. 


19,A) HAVE THERE BEEN ANY CHANGES IN YOUR LIFE-STYLE OR ANYTHING SPECIAL YOU 
HAVE DONE THAT YOU ATTRIBUTE TO YOUR PARTICIPATION IN SPRING SESSION 
FOR SENIORS? 


YES 
NO 


Peer ES: B) WE WOULD APPRECIATE IT IF YOU WOULD SHARE THESE CHANGES 
WITH US, 


20,A) WERE THERE ANY COURSES OR INSTRUCTORS IN SPRING SESSION FOR SENIORS THAT 
HAD ANY PARTICULAR INFLUENCE ON YOUR LIFE? 


YES 
NO 
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IF YES | B) PLEASE SPECIFY 


21, HAVE YOU EVER BEEN INVOLVED IN PLANNING, ORGANIZING OR OTHERWISE WORKING 
ON ANY PART OF THE SPRING SESSION FOR SENIORS PROGRAM? 


22.4) IS IT IMPORTANT FOR YOU TO HAVE THE OPPORTUNITY FOR INVOLVEMENT IN 
PLANNING, ORGANIZING OR OTHERWISE WORKING ON THE PROGRAM? 


B) DO YOU FEEL THAT SUFFICIENT OPPORTUNITY HAS 
BEEN PROVIDED FOR YOU TO BECOME INVOLVED IN 
THESE ASPECTS OF THE PROGRAM? 


YES 
NO 


25,A) 1S IT IMPORTANT FOR YOU TO HAVE THE OPPORTUNITY TO EVALUATE THE COURSES 
AND INSTRUCTORS IN SPRING SESSION FOR SENIORS? 


B) DO YOU FEEL THAT SUFFICIENT OPPORTUNITY HAS 
BEEN PROVIDED FOR YOU TO EVALUATE COURSES 


AND INSTRUCTORS? 
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24, CAN YOU SUGGEST ANY WAYS IN WHICH PARTICIPANTS IN SPRING SESSION FOR 
SENIORS MIGHT BECOME MORE INVOLVED IN THE PRCGRAM? 


25,A) IS THERE ANYTHING UNIQUE ABOUT THE SPRING SESSION FOR SENIORS PROGRAM 
AS COMPARED WITH OTHER COMMUNITY EDUCATION PROGRAM? 


YES 


femeere NU 


IF YES | B) WHAT IS UNIQUE ABOUT THE PROGRAM? 


There are many factors which influence peoples’ participation in continuing 
education program. We are interested in Rnowtng about your Aeasonds for 
participating in Spring Session for Sentonrs. 


26, FOR EACH ITEM LISTED BELOW, PLEASE CIRCLE THE STAR (*) BELOW THE RESPONSE 
WHICH BEST DESCRIBES HOW MUCH INFLUENCE THE FACTOR HAD ON YOUR DECISION 
TO ENROLL IN SPRING SESSION FOR SENIORS, IT IS VERY IMPORTANT THAT YOU 


GIVE AN ANSWER FOR EACH ITEM, 


NO LITTLE MODERATE MUCH 
INFLUENCE INFLUENCE INFLUENCE INFLUENCE 


l. TO SEEK KNOWLEDGE 
FOR ITS OWN SAKE 
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ROUM TASIGOF atti on 


NO 
INFLUENCE 

TO SHARE A COMMON 
INTEREST WITH MY . 
SPOUSE OR FRIEND 

TO BECOME MORE 
EFFECTIVE AS A . 
CITIZEN 
TO GET RELIEF FROM A 
BOREDOM 
TO CARRY OUT THE 
RECOMMENDATION OF ; 
SOME AUTHORITY 


TO SATISFY AN INQUIRING 
MIND 


TO CVERCOME THE 
FRUSTRATION OF 
DAY-TO-DAY LIVING 


TOABECACCEE 1EDSBy 
OTHERS 


TO SUPPLEMENT A NARROW 
PREVIOUS EDUCATION 


TO STOP MYSELF FROM 
BECOMING A VEGETABLE 


* 


TO ACQUIRE KNOWLEDGE TO 
HELP WITH OTHER 
EDUCATIONAL COURSES 


TO FULFILL A NEED FOR 
PERSONAL ASSOCIATIONS 
AND FRIENDSHIPS 


TO eer UP WIE 
COMPETITION 


TO PARTICIPATE IN 
GROUP ACTIVITY 


TO GAIN INSIGHT INTO 
MY PERSONAL PROBLEMS 


Be 
INFLUENCE 


MODERATE 
INFLUENCE 


MUCH 
INFLUENCE 
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28, 


NO 
INFLUENCE 

TO HELP ME EARN 

A DEGREE, DIPLOMA m 

OR CERTIFICATE 


TO ESCAPE TELEVISION id 


TO PREPARE FOR 
COMMUNITY SERVICE ws 


TO GAIN INSIGHT INTO 
HUMAN RELATIONS 


TO HAVE A FEW HOURS 
AWAY FROM RESPONSI- 
BILITIES 


TO LEARN JUST FOR THE 
JOY OF LEARNING 


TO BECOME ACQUAINTED 
WITH CONGENITAL PECPLE 


* 


TO PROVIDE A CONTRAST 
TO THE REST OF MY LIFE 


* 


TO GET A BREAK IN THE 
ROUTINE OF HOME OR WORK 


x 


TO IMPROVE MY ABILITY 
TO SERVE MANKIND 


TORE Ee UP AAD 
OTHERS 


TO IMPROVE MY SOCIAL 
RELATIONSHIPS 


TO MAINTAIN OR IMPROVE 
MY SOCIAL POSITION 


TO ESCAPE AN UNHAPPY 
RELATIONSHIP 


TO PROVIDE A CONTRAST 
TO MY PREVIOUS 
EDUCATION 
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INFLUENCE 


MODERATE 
INFLUENCE 


MUCH 
INFLUENCE 
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NO Sue MODERATE MUCH 
INFLUENCE INFLUENCE INFLUENCE INFLUENCE 


31, TO COMPLY WITH THE 
SUGGESTIONS OF SOMEONE | : z 4 
ELSE 


32, TO LEARN JUST FOR THE 


SAKE OF LEARNING re A 
33, TO MAKE NEW FRIENDS * * * : 
34, TO IMPROVE MY ABILITY 

TO PARTICIPATE IN i - P 2 

COMMUNITY WORK 
35, TO COMPLY WITH 

INSTRUCTICN FROM | * : . : 


SOMEONE ELSE 


WE WOULD LIKE TO KNOW SOMETHING ABCUT HOW SUCCESSFUL OR UNSUCCESSFUL THE 
SPRING SESSION FOR SENIORS PROGRAM WAS IN MEETING YOUR EXPECTATIONS: FOR 
EACH OF THE GENERAL EXPECTATIONS LISTED BELOW, PLEASE CIRCLE THE STAR (+) 
BELOW THE RESPONSE WHICH BEST REFLECTS YOUR VIEWS, 


BEL DELOW ee EXCEEDED NO 
EXPECTATIONS EXPECTATIONS EXPECTATIONS EXPECTATIONS 


1, TO LEARN FOR THE 


SAKE OF LEARNING * # $ + 
2. TO LEARN ABOUT A 

SPECIFIC SUBJECT OR . , : : 

SKILL 
3, TO MAKE NEW FRIENDS * ¥ * ie 
4, TO IMPROVE MY IMAGE . a : . 


OF MYSELF 


5, TO HAVE THE OPPORTUNITY Fe 
TO ASSOCIATE WITH OTHERS 


6, TO GET TO KNOW MORE 
ABOUT THE UNIVERSITY 


7, TO ENJOY MYSELF * * ; * 
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Fanatly, we would Like you to share your views on some of the administrative 
aspects o4 the program. 


28.A) 


B) 


Cc) 


D) 


29,A) 


THE UNIVERSITY NOW CHARGES A $10.00 REGISTRATION FEE FOR THIS PROGRAM, 
DO YOU THINK THAT A FEE SHOULD BE CHARGED? 


YES 


PLEASE GIVE YOUR REASONS FOR AGREEING OR DISAGREEING WITH A REGISTRATION 
Fees 


IF YOU BELIEVE THAT A FEE SHOULD BE CHARGED, WHAT IS THE MAXIMUM 
AMOUNT THAT PEOPLE REGISTERING FOR THIS PROGRAM SHOULD BE EXPECTED TO 
PAY? | | | 


PLEASE GIVE YOUR REASONS FOR YOUR ANSWER, 


THE UNIVERSITY NOW HAS A POLICY OF CHARGING $50,00 To THOSE PEOPLE WHO 
ARE TAKING THE PROGRAM FOR THE FOURTH TIME (OR MORE), Do YOU AGREE 
WITH THIS POLICY? 
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B) PLEASE GIVE YOUR REASON(S) FOR AGREEING OR DISAGREEING. 


30,A) 


B) 


HOW SATISFIED ARE YOU WITH THE SOCIAL ACTIVITIES INCLUDED IN THE SPRING 
SESSION FOR SENIORS PROGRAM? 


ee SAVERY OA orEe 
See SEG se, 

Se AOD SOAs LED 

me Pe VERY DISSATISEIED 
_____ NO OPINION 


PLEASE GIVE YOUR REASONS FOR YOUR SATISFACTION OR DISSATISFACTION, 


rect So 


YE. 


A) 


B) 


C) 


D) 


E) 


WE WOULD LIKE TO KNOW YOUR VIEWS ABOUT ADMISSION POLICIES FOR SPRING 
SESSION FOR SENIORS. FOR EACH OF THE STATEMENTS BELOW, PLEASE CIRCLE 
THE STAR (+) BELOW THE RESPONSE WHICH BEST FITS YOUR VIEWS, 


STRONGLY NO STRONGLY 
AGREE AGREE OPINION DISAGREE DISAGREE 


ADMISSION SHOULD BE 

LIMITED TO PEOPLE WHO ARE 

RETIRED, NO MATTER WHAT 

THEIR AGE, ; 4 : 1 


ADMISSION SHOULD BE LIMITED 

TO PEOPLE WHO ARE 60_oR 

OVER WHETHER WORKING OR g - f 3 r 
RETIRED, 


ADMISSION SHOULD BE LIMITED 
TO PEOPLE WHO ARE BOTH 
OVER 00 AND RETIRED 


ADMISSION SHOULD NOT BE 
LIMITED BY EITHER AGE 
OR RETIREMENT STATUS 


THE SPOUSE OF A PERSON 
WaAOUiS ELIGIBLE FOR Te 
PROGRAM SHOULD ALSO BE 
ELIGIBLE REGARDLESS OF 
AGE OR RETIREMENT STATUS 


THANK YOU SO MUCH FOR COMPLETING THIS QUESTIONNAIRE. THE INFORMATION THAT YOU 
HAVE PROVIDED WILL BE OF GREAT ASSISTANCE TO US IN EVALUATING AND IMPROVING 
THIS PROGRAM, 
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UNIVERSITY OF ALBERTA EXTENSION 


Dear Participant, 


The Spring Session for Seniors program has now been in operation at 
the University for six years. The program has been evaluated each year to 
Find out what the participants like or dislike about it and to obtain their 
suggestions for improvement. . 


We are currently undertaking a much more extensive evaluation of Spring 
Session for Seniors to help us in deciding on future directions for the program. 
As a participant you can be of great assistance to us by sharing your views - 
both. positive and negative - about the Session. Your comments and suggestions 
are very important to us in identifying the strengths and weaknesses of the 
program and in pointing toward more effective approaches. We hope that you 
will assist us in this evaluation by completing the enclosed questionnaire 
and returning it in the self-addressed, stamped envelope provided. 


lf another member of your household has also received this questionnaire, 
please do not discuss the answers until after you have both completed it. We 
would appreciate having all questionnaires returned to us by May 1, 1981, 
including those which have not been completed. 


Please be assured that your answers will be treated in the strictest 
confidence. Once the study has been completed, a short summary of the findings 
will be prepared. If you wish to have a copy of this summary sent to you, 
please fill in the enclosed card and mail it to us. For further information | 
about this study, please contact the Faculty of Extension at 432-3033. 


Thank you for your assistance in this matter. 


Yours truly, 


/ V 
(Ms.) Barbara Sykes 
Program Evaluator 


ACULTY OF EXTENSION: THE UNIVERSITY OF ALBERTA, CORBETT HALL, EDMONTON, CANADA, T6G 2G4 + 432-3116 
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UNIVERSITY OF ALBERTA EXTENSION 


8 October 1981 


Dear Participant, 


Just a note to remind you about the Spring Session for 
Seniors evaluation questionnaire which was sent to you 
recently. Your ideas and opinions about the program are 
valuable to us and so we hope that you will complete the 
questionnaire and return it to us soon. If you have 
already sent it back, please accept our sincere thanks. 


Yours truly, 


i 


(Ms.) Barbara Sykes 
Program Evaluator 


.o~sa 4 
ley Sit « 


CULTY OF EXTENSION: THE UNIVERSITY OF ALBERTA, CORBETT HALL, EDMONTON, CANADA, T6G 2G4 + 432:3116 
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Creative Writing 

Cutdoor Gardening 

Indoor Gardening 

Living on a Reduced Income 

Rocks and Minerals 

Wills, Estates and Other Finances 
Music Appreciation 

Psychology of Aging 

Literature 

Contemporary Canadian Issues 


1976 


The Well-Read Grandparent 
Desten 

Wiecing PLctiow tor Pleasure 
Indoor Gardening 

Rocks and Minerals 
Contemporary Canadian Issues 
Writing Your ;Commund ty isitory 
Westine Non-Fiction, for Pleasure 
Living on a Reduced Income 
Outdoor Gardening 

Music Appreciation 

Comparative Religions 
Mysteries of Man 


Oe 


Basic Design 

Wetting: mon—Pbetion 
Writing Community History 
Hemingway Ho! 
Reound “Lae World: an 
Comparative Religions 
VWeapineerlerionm stor Pleasure 
Contemporary Canadian Issues 
Mysteries of Man 

China and You 

Our Environment 

Music Appreciation 

Teta 

Seniors As Leaders 
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Drawing and Painting 

Creative Writing (2 sections) 
Writing Your Community History 
ine immigrant in Ganada: 2 Perspective 
The Well-Read Grandparent 

are; West in Canadian Diveracure 
Music Appreciation 
Conversational French 

Around the World in Fifteen Days 
Fitness and Lifestyle 

The Law and You 

Your Changing University 

The Game of Wizards 

Contemporary Canadian Issues 


Le 


Crenrive Writine. (2 Wsections:) 
Music Appreciation 
Aroune Loe WORLG. in J 
Conversational French 
Intermediate French 
Writing Your Community History 

Fitness for seniors 

Drawing, Photography and Painting 
Humour: The Canadian Identity 

Gardening in Alberta 

rits and Tories: Canada's Political system 
Contemporary Canadian Issues 

You as Manager of Your Health 

The Law and You 

Researcn Seminar 


ifteen Days 
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1980 


Creative Writing 

Music Appreciation 

Around the World in Fourteen Days 
Conversational French 

Writing (Your Community History 
Fitness for Seniors 


Drawing 
Poin: 
Photography 


Trends in Modern Literature 
Canada's Political System 
Contemporary Canadian Issues 

You and Your Health 

Better Nutrition for Healtihier Livin 
The Law and You 
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1980 (cont'd) 


2Ou and Your Pineaaces 
pune oa. Poly Cine 
Gardening in Alberta 


Research Semina; 
Reoean ci oeiinar 


Creative Writing (2 sections) 
Fitness and Lifestyle 
Graduate Fitness 
Conversational French 
Drawing 

Painting 

Photography 

Research Seminar 

Playmakaine with .eniors 
Peiea ous Divers ties 

Around: the World 

Music Apprecilavion 

Readimes in Modern Drama 

Pon vemoorary Canadian Lesuves 
Motecoles in Today's Wortd 
Meaneeine YOUR Financial sand bezel 
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